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1. Einleitung 

Bildungspolitische Massnahmen in der Schweiz zielen darauf ab, möglichst allen jun-

gen Menschen eine nachobligatorische Ausbildung zu ermöglichen (Grassi, Rhiner, 

Kammermann, & Balzer, 2014, S. 15; Schweizerische Konferenz der kantonalen 

Erziehungsdirektoren, 2011; 2006). Postobligatorische Bildungsabschlüsse, im Speziellen Be-

rufsbildungsabschlüsse, bilden dabei eine essentielle Grundlage, sie ermöglichen Teilhabe der 

Individuen in Gesellschaft und Arbeitsleben (Sempert & Kammermann, 2011; OECD, 2005). 

Forschungen zeigen, dass junge Menschen ohne postobligatorischen Bildungsabschluss einem 

erhöhten Risiko ausgesetzt sind, keinen Einstieg in die Erwerbstätigkeit zu finden und ver-

mehrt von Arbeitslosigkeit betroffen zu sein (Descy, 2002; Bertschy, Böni, & Meyer, 2007; 

Bertschy, Cattaneo, & Wolter, 2009) oder sich in prekären Arbeitsverhältnissen wiederzufin-

den (Schmid, 2013). Berufsbildungsabschlüsse gelten deshalb als soziale Absicherung und als 

Prävention gegen Armutsgefährdung (Grassi et al., 2014; Schmid, 2013).  

Die berufliche Grundbildung in der Schweiz bietet Ausbildungsmöglichkeiten mit un-

terschiedlicher Dauer (Schweizerische Eidgenossenschaft, 2002; Staatssekretariat für Bildung 

Forschung und Innovation, 2014a), in unterschiedlichen Formen (Wettstein, Schmid, & Gonon, 

2014) und auf verschiedenen Anspruchsniveaus (Stalder, 2011) an. Die meisten jungen Leute, 

die eine Berufsausbildung absolvieren, schliessen eine drei- oder vierjährige berufliche 

Grundbildung mit eidgenössischem Fähigkeitszeugnis (EFZ) ab (Staatssekretariat für Bildung 

Forschung und Innovation, 2014a). Eine zunehmende Zahl von Jugendlichen tritt in eine zwei-

jährige berufliche Grundbildung mit eidgenössischem Berufsattest (EBA) ein (ebd.), welche 

als niederschwelliges eidgenössisch geregeltes Berufsausbildungsgefäss berufliche Ausbil-

dungsmöglichkeiten für die eher praktisch begabteren Jugendlichen anbietet (Staatssekretariat 

für Bildung Forschung und Innovation, 2014b). 



 

Die vorliegende Dissertationsschrift fokussiert dieses niederschwellige berufliche Aus-

bildungsgefäss und prüft, inwiefern die zweijährige berufliche Grundbildung für junge Men-

schen des unteren Leistungsspektrums berufliche Inklusion ermöglicht. Der Schwerpunkt liegt 

dabei auf der zweiten Transitionsschwelle, d.h. dem Eintritt in den Arbeitsmarkt nach abge-

schlossener Berufsausbildung, sowie auf den mittelfristigen Berufsbiografien von Berufsleu-

ten mit einem eidgenössischen Berufsattest. Es wird untersucht, 

• wie sich die Arbeitsmarktintegration nach einem EBA-Abschluss gestaltet, 

• inwiefern weiterführende Ausbildungen im Anschluss an den EBA-Abschluss 

in Angriff genommen und erfolgreich abgeschlossen werden und 

• wie sich die individuellen Berufskarrieren während den ersten fünf Jahren nach 

Ausbildungsabschluss entwickeln. 

Ein spezielles Augenmerk gilt dabei der Gruppe von schulleistungsschwächeren jungen 

Menschen, die während der obligatorischen Schulzeit (teilweise) Sonderklassen oder Sonder-

schulen besucht haben. 

Die fünf Artikel der kumulativen Dissertation gliedern sich in eine kurze bildungspoli-

tische Abhandlung zur Einführung der zweijährigen beruflichen Grundbildung mit eidgenössi-

schem Berufsattest (EBA) sowie vier empirische Publikationen zur kurz- bis mittelfristigen 

Arbeitsmarktintegration und zu den Berufsverläufen von jungen Menschen, die eine zweijäh-

rige Grundbildung abgeschlossen haben. Die mit dem Berufsbildungsgesetz von 2002 einge-

führte neue, standardisierte Ausbildung (Schweizerische Eidgenossenschaft, 2002) wird im 

ersten Artikel beschrieben und kritisch diskutiert (Häfeli, Kammermann, & Seewald, 2008).  



 

Die empirische Datengrundlage für die Überprüfung der der Dissertation zugrunde liegenden 

Fragestellungen liefert die Laufbahnstudie EBA1. Diese Längsschnittuntersuchung liefert Da-

ten der ersten Kohorte von jungen Menschen, die eine zweijährige berufliche Grundbildung 

im Detailhandel oder im Gastgewerbe durchlaufen und erfolgreich abgeschlossen haben sowie 

Vergleichsdaten der letzten Kohorte von jungen Menschen, die eine Anlehre in den entspre-

chenden Berufen absolviert haben. Die Daten dieser beiden Gruppen bilden die empirische 

Grundlage für den zweiten und den dritten Artikel der vorliegenden Dissertation. Die Artikel 

fokussieren eine kurzfristige Perspektive bezüglich Arbeitsmarktintegration und stützen sich 

auf Ergebnisse der beiden ersten Messzeitpunkte der Laufbahnstudie EBA kurz vor Ausbil-

dungsende sowie rund eineinhalb Jahre nach Ausbildungsabschluss (Kammermann, 2009, 

2010). Weiter werden Vergleichsdaten von jungen Berufsleuten mit einem eidgenössischen 

Fähigkeitszeugnis in den entsprechenden Berufen aus dem Schweizerischen Jugendlängs-

schnitt ‚Transitionen von der Erstausbildung ins Erwerbsleben‘ TREE2 beigezogen. Diese bil-

den zusammen mit den EBA-Daten der Laufbahnstudie die empirische Grundlage für den 

vierten und fünften Artikel der Dissertation. Diese beiden Artikel konzentrieren sich auf eine 

mittelfristige Perspektive bezüglich Arbeitsmarktintegration und nehmen Bezug auf Ergebnis-

se des dritten und vierten Messzeitpunktes zweieinhalb sowie fünf Jahre nach Ausbildungsab-

schluss (Kammermann, Stalder, & Hättich, 2011; Stalder & Kammermann, n.d.). Der fünfte 

Artikel bezieht zudem Befunde von Verlaufsdaten mit ein, welche es ermöglichen, die Be-

rufsbiografien der jungen Berufsleute in Halbjahresschritten zu verfolgen (Stalder & 

Kammermann, n.d.). 

 

                                                 

 

1 http://www.lars-balzer.info/projects/projekt_eba-laufbahnstudie.html (27.12.2014) 

2 https://tree.unibas.ch/  (27.12.2014) 

http://www.lars-balzer.info/projects/projekt_eba-laufbahnstudie.html
https://tree.unibas.ch/


 

Laufbahnstudie EBA 

Die Laufbahnstudie EBA, eine Längsschnittuntersuchung zur Arbeitsmarktfähigkeit 

nach einer zweijährigen beruflichen Grundbildung mit eidgenössischem Berufsattest (EBA), 

verfolgt die berufliche Entwicklung der ersten Absolventinnen und Absolventen einer berufli-

chen Grundbildung mit EBA in den Berufen des Detailhandels und der Gastronomie, die ihre 

Ausbildung im Jahr 2007 abgeschlossen haben. Die Studie schliesst mit einer Stichprobe aus 

sieben Deutschschweizer Kantonen, vier Kantonen der Romandie sowie dem Tessin alle 

Sprachregionen der Schweiz mit ein. Mittels bisher vier Messzeitpunkten wird die Integration 

der jungen Berufsleute mit Berufsattest in den Arbeitsmarkt sowie in berufliche Weiterbildun-

gen analysiert und die individuellen Berufskarrieren werden aufgezeichnet. Die Studie liefert 

durch ihr Längsschnittdesign mittelfristige Daten zu Beschäftigungssituation, Mobilität und 

Weiterbildung von Personen mit der zweijährigen beruflichen Qualifikation. Damit liegen In-

formationen über die berufliche Laufbahn von schulleistungsschwächeren Jugendlichen vor, 

welche in den Schweizer Längsschnittstudien zu Transitionen im Jugend- und jungen Erwach-

senenalter bisher unterrepräsentiert sind3. 

Für die ersten beiden Messzeitpunkte verfügt die Laufbahnstudie EBA zusätzlich über 

Daten von jungen Menschen, die eine Anlehre im Verkauf oder im Gastgewerbe gemacht ha-

ben.  

                                                 

 

3 Vgl. Jugendlängsschnitt TREE (www.tree.unibas.ch) (27.12.2014) 

 Forschungsprojekt Familie-Schule-Beruf ‚FASE B‘ (http://www.fhnw.ch/ppt/content/prj/T999-0178) (27.12.2014) 

 Kinder- und Jugendsurvey ‚COCON Competence and Context‘ (http://www.cocon.uzh.ch/) (27.12.2014) 

Längsschnittstudie Lebensverläufe von der späten Kindheit ins frühe Erwachsenenalter ‘LifE‘ 

(http://www.ife.uzh.ch/research/teb/forschung2/aktuelleprojekte/life/studienseiten/zusammenfassung.html)  (27.12.2014) 

Zürcher Längsschnittstudie Von der Schulzeit bis ins mittlere Erwachsenenalter ‚ZLSE‘ (http://www.zlse-hfh.ch)  (27.12.2014) 

http://www.tree.unibas.ch/
http://www.fhnw.ch/ppt/content/prj/T999-0178
http://www.cocon.uzh.ch/
http://www.ife.uzh.ch/research/teb/forschung2/aktuelleprojekte/life/studienseiten/zusammenfassung.html
http://www.zlse-hfh.ch/


 

Ein kurzer Überblick über das Forschungsdesign der Laufbahnstudie EBA findet sich 

in Tabelle 1.  

Tabelle 1: Forschungsdesign der Laufbahnstudie EBA (Kammermann & Hättich, 2010, 12, 
aktualisiert), 
1. Projektphase 
(2005-2009) 

Unter Mitfinanzierung des Bundesamtes für Berufsbildung 
und Technologie (BBT) und in Zusammenarbeit der Inter-
kantonalen Hochschule für Heilpädagogik (HfH) mit dem 
Service de recherche en éducation (SRED) wurden die be-
ruflichen Perspektiven der jungen Berufsleute kurz vor Aus-
bildungsende sowie 15 Monate nach Ausbildungsabschluss 
befragt. 

Erster Messzeitpunkt (t1): Schriftliche Befragung rund drei Monate vor Ausbildungs-
ende zu schulischem und familiärem Hintergrund, zur Ein-
schätzung der Ausbildung, zu persönlichen Dispositionen 
sowie zu Zukunftsperspektiven (319 Lernende EBA und 183 
Anlehrlinge). 

Zweiter Messzeitpunkt (t2): Telefonische und schriftliche Befragung rund 15 Monate 
nach Ausbildungsabschluss zur Erwerbs- und Ausbildungs-
situation, zu persönlichen Dispositionen sowie zu Zukunfts-
perspektiven (211 Lernende EBA und 134 Anlehrlinge). 

2. Projektphase: 
(2009-2010) 

Die durch die Interkantonale Hochschule für Heilpädagogik 
(HfH) finanzierte Verlängerung um einen dritten Messzeit-
punkt fokussierte die Stabilität sowie Prekarität der Er-
werbs- und weiteren Ausbildungsverläufe der jungen Be-
rufsleute mit Berufsattest.  

Dritter Messzeitpunkt (t3): Telefonische Befragung rund zweieinhalb Jahre nach Aus-
bildungsende zur Erwerbs- und Ausbildungssituation, zu 
persönlichen Dispositionen sowie zu Zukunftsperspektiven 
(169 Lernende EBA). 

3. Projektphase: 
(2012-2014) 

Die durch das Staatssekretariat für Bildung, Forschung und 
Innovation (SBFI) mitfinanzierte und in Zusammenarbeit 
des Eidgenössischen Hochschulinstituts für Berufsbildung 
(EHB) mit der Interkantonalen Hochschule für Heilpädago-
gik (HfH) durchgeführte Verlängerung um einen vierten 
Messzeitpunkt konzentrierte sich auf die mittelfristigen Be-
rufsbiografien der jungen Berufsleute mit Berufsattest.  

Vierter Messzeitpunkt (t4): Telefonische Befragung rund fünf Jahre nach Ausbildungs-
ende zur Erwerbs- und Ausbildungssituation, zu persönli-
chen Dispositionen, zur Zufriedenheit mit der eigenen Be-
rufskarriere sowie zu Zukunftsperspektiven (123 Lernende 
EBA). 

 



 

Die Entwicklung der Erhebungsinstrumente für die verschiedenen Messzeitpunkte ori-

entierte sich am Schweizerischen Jugendlängsschnitt ‚Transitionen von der Erstausbildung ins 

Erwerbsleben (TREE)‘ (TREE, 2008), an der Studie ‚Lehrvertragsauflösungen im Kanton 

Bern (LeVa) (Schmid & Stalder, 2008) sowie an der Evaluation des kantonalbernischen Pilot-

projektes zur beruflichen Grundbildung mit Attest im Rahmen des Lehrstellenbeschlusses 2 

(Kammermann, 2004). Detaillierte Angaben zu den Befragungsinstrumenten der einzelnen 

Messzeitpunkte (einschliesslich Herkunft der Items sowie statistischen Kennwerten) können 

den verschiedenen Erhebungsdokumentationen entnommen werden: für den ersten Messzeit-

punkt siehe (Kammermann & Hofmann, 2009), für den zweiten Messzeitpunkt  siehe 

(Kammermann, Hofmann, & Hättich, 2009b; 2009a), für den dritten Messzeitpunkt siehe 

(Kammermann, Hättich, & Meier, 2010), für den vierten Messzeitpunkt siehe (Kammermann, 

Hättich, & Balzer, n.d.). 

Das folgende zweite Kapitel widmet sich der beruflichen Inklusion. Dabei wird der 

Begriff aus der Perspektive verschiedener Disziplinen betrachtet, wobei der Fokus auf dem 

Übergang an der zweiten Schwelle – der Transition von der nachobligatorischen Ausbildung  

in die Erwerbswelt – liegt.  

Niederschwellige berufliche Ausbildungsgefässe sollen die berufliche Inklusion von 

benachteiligten Menschen gewährleisten. Die anforderungsniedrigste, eidgenössisch geregelte 

berufliche Ausbildung in der Schweiz ist die zweijährige berufliche Grundbildung. In den bei-

den Nachbarländern Deutschland und Österreich, beide ebenfalls mit dualem Berufsbildungs-

system, existieren vergleichbare niederschwellige Berufsausbildungsgefässe. In Deutschland 

sind dies die sogenannten zweijährigen Ausbildungen, in Österreich ist es die Integrative Be-

rufsausbildung (IBA). In Kapitel drei werden die Ausbildungen der drei Länder beschrieben 

und miteinander verglichen. Die abschliessende Diskussion in Kapitel vier beinhaltet nebst ei-



 

ner theoretischen Synthese Überlegungen zur praktischen Relevanz der vorliegenden Disserta-

tion sowie Ideen für zukünftige Forschungsaktivitäten. 

Anschliessend werden die fünf Artikel, die diese kumulative Dissertation bilden, do-

kumentiert. 

 

2. Berufliche Inklusion: Wie gestaltet sich der Übergang an der zweiten Schwelle für 

benachteiligte junge Menschen? 

Inklusion als Postulat der Teilhabe aller an unserer Gesellschaft fördert und fordert ein 

inklusives Bildungsverständnis. Inklusive Bildung ist ein Modell, das moralisch-politische 

Ansprüche und pädagogische Versprechen in sich vereint, um Bildungsgerechtigkeit zu reali-

sieren (Schmidt, 2014). Dabei wird das Thema in der pädagogischen Fachliteratur durchaus 

kontrovers diskutiert (Tenorth, 2013). 

„(…) wird der Begriff Inklusion keineswegs einheitlich verstanden (…..). Während 

sich das in der deutschen Politik vertretene Verständnis vor allem auf Personen mit Behinde-

rungen bezieht (…….), geht die UNESCO darüber hinaus (…….) und versteht Behinderung 

als soziale Kategorie, die alle Formen möglicher Behinderungen von sozialer Partizipation 

und gesellschaftlicher Teilhabe miteinbezieht. So verstanden ist Inklusion im weiten Ver-

ständnis (…..) dann erreicht, wenn alle Menschen – unabhängig von ihren Fähigkeiten, ihrem 

Geschlecht, ihrer sozialen und ethnischen Herkunft, ihrer Behinderung oder anderer persönli-

cher Merkmale – Zugang zu allen Angeboten des Bildungssystems haben und bei Bedarf indi-

vidualisierte Unterstützung erhalten“ 

(Enggruber, Gei, Lippegaus-Grünau, & Ulrich, 2014, 1). Von einem solch weiten Ver-

ständnis von Inklusion ist unsere Gesellschaft jedoch noch weit entfernt. Systematische Be-

nachteiligungen aufgrund von Geschlecht, sozialer oder kultureller Herkunft, Behinderung, … 

prägen unser Bildungssystem. Diese zeigen sich spätestens beim Übergang an der ersten 



 

Schwelle, wie die interdisziplinäre Transitionsforschung, die sich seit längerem mit dem 

Übergang von der Schule in die Arbeitswelt beschäftigt, hinlänglich zeigt (Hollenweger, 

Hasemann, & Hübner, 2007; Bergman, Hupka-Brunner, Keller, Meyer, & Stalder, 2011; 

Bergman, Hupka-Brunner, Meyer, & Samuel, 2012; Imdorf, 2009; Haeberlin, Imdorf, & 

Kronig, 2004a, 2004b; Buchholz, Imdorf, Hupka-Brunner, & Blossfeld, 2012; Imdorf, 2007b, 

2007c, 2009; R. Becker & Hadjar, 2013; R. Becker & Schulze, 2013; R. Becker, 2010; Ditton, 

2013; Beicht, Granato, & Ulrich, 2011; Beicht & Walden, 2014a; Beicht, 2011; Gesslbauer, 

Putz, Sturm, & Steiner, 2014; Ginnold, 2008; Stolz, 2013; Enggruber & Ulrich, 2014; Gaupp, 

2013; Geier & Braun, 2014; Reissig, Gaupp, & Lex, 2008; Maier & Vogel, 2013; Nickolaus, 

2014).  

Die Unterscheidung in ein enges und ein weites Inklusionsverständnis lässt sich auch 

auf die berufliche Inklusion übertragen. Während einige Autoren hier eher von einem engen, 

auf die Gruppe von behinderten Menschen eingegrenzten Verständnis ausgehen 

(Autorengruppe Bildungsberichterstattung, 2014; Euler & Severing, 2014; Euler, 2012; 

Galiläer & Ufholz, 2013), orientieren sich andere am weitgefassten Inklusionsbegriff 

(Lippegaus-Grünau, 2011; Maier & Vogel, 2013; Stolz & Gonon, 2012). Die vorliegende Dis-

sertation stützt sich auf ein weites Verständnis von beruflicher Inklusion, das nicht nur unter-

schiedliche Formen von Beeinträchtigungen einschliesst, sondern sich sowohl auf den Über-

gang in die Berufsausbildung, auf den Verlauf derselben sowie auf den Übergang von einer 

beruflichen Ausbildung in den Arbeitsmarkt bezieht. 

Während die Situation junger Menschen beim Übergang an der ersten Schwelle, wie 

weiter oben gezeigt, gut erforscht ist, liegen für den Übergang an der zweiten Schwelle vor al-

lem in Hinblick auf Anschluss- oder Ausschlussmechanismen für benachteiligte junge Men-

schen bisher erst wenige Studien vor. Zwar liefern Jugendlängsschnittstudien umfangreiche 

Erkenntnisse auch zum Übertritt von jungen Menschen in den Arbeitsmarkt oder in weiterfüh-



 

rende Ausbildungen (Bertschy et al., 2007, 2009; Keller, Hupka-Brunner, & Meyer, 2010; 

Neuenschwander, Gerber, Frank, & Rottermann, 2012; Ramseier, Keller, & Moser, 1999; 

Scharenberg, Rudin, Müller, Meyer, & Hupka-Brunner, 2014; Elchardus, 2014; Ludwig-

Mayerhofer et al., 2011; Niemeyer, 2011), und fokussieren vereinzelt auch die Gruppe der 

schulleistungsschwächeren jungen Menschen (Geier & Braun, 2014; Geier, Kuhnke, & 

Reissig, 2011; Hupka-Brunner, Gaupp, Geier, Lex, & Stalder, 2011; Reissig et al., 2008; 

Seibert & Solga, 2005). Einzelne Studien mit spezifischen Stichproben benachteiligter junger 

Menschen geben erste Auskunft darüber, inwiefern und unter welchen Bedingungen einzelne 

Risikogruppen den Weg in den Arbeitsmarkt finden (Beicht et al., 2011; Bohlinger & 

Splittstösser, 2011; Brewer, 2013; Fluder, Stohler, & von Gunten, 2010; Kerler, 2012; Sahli 

Lozano, 2012; Seibert & Solga, 2005; Seibert, 2004; Steiner, 2013; Weber & Weber, 2013; 

Rüfenacht & Neuenschwander, 2013, Beicht & Walden, 2014b).  

 

3. Berufliche Grundbildungen als niederschwellige berufliche Ausbildungsgefässe in 

drei deutschsprachigen Ländern 

3.1 Das Beispiel Schweiz 

Im Schweizerischen Berufsbildungsgesetz von 2002 (Schweizerische 

Eidgenossenschaft, 2002) ist festgehalten, dass das Berufsbildungssystem die Voraussetzun-

gen für berufliche und persönliche Entfaltung sowie die Integration der Einzelnen in die Ge-

sellschaft und im Speziellen in die Arbeitswelt schaffen soll. Um diese Ziele zu erreichen, 

müssen die unterschiedlichen Begabungen der Einzelnen im System berücksichtigt und ent-

sprechende Massnahmen entwickelt werden. Neben dem Angebot von beruflichen Grundbil-

dungen unterschiedlicher Dauer mit differierenden Anforderungsniveaus sollen ein ausgebau-

tes Angebot an Stütz- und Förderkursen sowie eine mögliche Verlängerung oder Verkürzung 

der Ausbildungszeit dafür sorgen, dass individuelle Bedürfnisse im Verlauf einer beruflichen 



 

Ausbildung berücksichtigt werden (Schweizerische Eidgenossenschaft, 2002). Die zweijährige 

berufliche Grundbildung soll als niederschwelligste standardisierte Ausbildungsmöglichkeit 

im Schweizerischen Berufsbildungssystem garantieren, dass auch schulisch schwächere Ju-

gendliche eine Qualifikation auf Sekundarstufe II erlangen können (Kammermann & Hättich, 

2010; Staatssekretariat für Bildung Forschung und Innovation, 2014b). Die zweijährige beruf-

liche Grundbildung ersetzt seit 2005 die bisherigen Anlehren sowie die in einigen Berufen bis 

dahin bestehenden ein- und zweijährigen Lehren (Kammermann, Hübscher, & Scharnhorst, 

2009; Wettstein et al., 2014). Durch die Standardisierung der Ausbildung soll die im Berufs-

bildungsgesetz geforderte Durchlässigkeit der Bildungsgänge – mittels einem Übertritt in eine 

verkürzte dreijährige Grundbildung im selben Beruf – ermöglicht und die Arbeitsmarktfähig-

keit der Absolventinnen und Absolventen verbessert werden (Barmettler, 2008; Kammermann 

& Hättich, 2010; Kammermann, Hübscher, et al., 2009). Fachleute, vor allem aus heilpädago-

gischen Kreisen, äusserten sich zu Beginn kritisch zur Einführung der neuen standardisierten 

Ausbildung. Sie befürchteten, dass mit der Neuerung weg vom individualisierten Profil der 

Anlehre hin zu einem anerkannten, durchlässigen und standardisierten Bildungsabschluss vor 

allem schulleistungsschwächere Lernende den Ansprüchen der neuen Ausbildung nicht mehr 

genügen würden (Lischer, 2005; Kammermann & Hofmann, 2008; Kammermann, Hübscher, 

et al., 2009; Wettstein et al., 2014). So besteht denn auch die grosse Herausforderung für die 

zweijährige Grundbildung darin, arbeitsmarktorientierte Profile für niederschwellige Berufe 

zu definieren und gleichzeitig die grosse Bedürfnisheterogenität der Lernenden möglichst gut 

zu berücksichtigen. Im Berufsbildungsgesetz wurden für Letzteres mit dem Angebot der fach-

kundigen individuellen Begleitung (fiB) für Lernende mit Lernschwierigkeiten oder Behinde-

rungen spezielle Unterstützungsmöglichkeiten vorgesehen, deren Umsetzung und Ausgestal-

tung jedoch den Kantonen obliegt (Schweizerische Eidgenossenschaft, 2002). In einem spezi-

ellen Leitfaden wurden Rahmenbedingungen für diese individuelle Begleitung definiert 



 

(Bundesamt für Berufsbildung und Technologie, 2007). Das Delegieren der Verantwortung für 

die fiB an die Kantone führte zu einer kantonal äusserst unterschiedlichen Handhabung der 

Umsetzung. Vorreiter bei der Entwicklung und Umsetzung der fachkundigen individuellen 

Begleitung waren der Kanton Zürich sowie die Kantone beider Basel (Pool Maag, Müller, & 

Marti, 2011; Sempert & Kammermann, 2008; Wolfensberger, 2009). Stern et al. (2010) stell-

ten im Rahmen ihrer vom Bundesamt für Berufsbildung und Technologie (BBT) in Auftrag 

gegebenen Evaluation fest, dass bis im Jahr 2010 23 Kantone ein Konzept, ein Reglement o-

der einen Leitfaden für eine – kantonal sehr unterschiedlich ausgestaltete – fachkundige indi-

viduelle Begleitung entwickelt hatten (Stern, Marti, von Stokar, & Ehrler, 2010b). 

Artikel 1 der Dissertation dokumentiert eine kritische Standortbestimmung der zwei-

jährigen beruflichen Grundbildung in den ersten Jahren nach deren Einführung (Häfeli et al., 

2008, siehe Teaser 1). 

Benachteiligtenförderung in der Schweiz: die neue zweijährige berufliche Grundbildung 

mit eidgenössischem Berufsattest 

Der erste Artikel der Dissertation beschreibt die Entwicklung und Inkraftsetzung der zweijäh-

rigen beruflichen Grundbildung mit eidgenössischem Berufsattest (EBA) als Ausbildungsge-

fäss für junge Menschen mit ungünstigen Voraussetzungen beim Übertritt von der Schule ins 

Erwerbsleben aus bildungspolitischer Perspektive. Die Ablösung der früheren Anlehre durch 

die neue standardisierte Ausbildung wird beschrieben, die ersten Umsetzungsschritte sowie 

die wichtigsten Eckpfeiler der neuen Ausbildungsform werden thematisiert und kritische 

Überlegungen zur Positionierung und Akzeptanz der Ausbildung werden dargelegt. Weiter 

werden zwei Studien, die die Interkantonale Hochschule für Heilpädagogik in Zürich im 

Rahmen der ersten Umsetzungen von zweijährigen beruflichen Grundbildungen durchführte, 

vorgestellt. Dies sind die Evaluation der Umsetzung in den Kantonen Basel-Stadt und Basel-



 

Landschaft –  mit dem Schwerpunkt auf der fachkundigen individuellen Begleitung (fiB) – 

(Sempert & Kammermann, 2008; Sempert, 2008) sowie die erste Projektphase der Laufbahn-

studie EBA (siehe Tabelle 1), welche die Arbeitsmarktfähigkeit der ersten Absolventinnen 

und Absolventen einer zweijährigen beruflichen Grundbildung im Detailhandel und im Gast-

gewerbe fokussierte (Kammermann, Amos, et al., 2009; Kammermann & Hofmann, 2008).  

Teaser Artikel 1 

2007 schlossen die ersten 1’373 Absolventinnen und Absolventen eine unter den neuen 

Bildungsverordnungen geregelte zweijährige berufliche Grundbildung in den Berufen des De-

tailhandels (Detailhandelsassistent/in EBA) und des Gastgewerbes (Restaurations-, Küchen- 

und Hotellerieangestellte/r EBA) ab. Im Vergleich dazu erlangten im selben Jahr 4‘868 Ler-

nende ein eidgenössisches Fähigkeitszeugnis (EFZ) nach einer dreijährigen beruflichen Aus-

bildung in den beiden Berufsfeldern (Bundesamt für Statistik, 2008). Mit Ausbildungsbeginn 

2014 sind es 54 zweijährige berufliche Grundbildungen, die in 17 Berufsfeldern angeboten 

werden (Schweizerisches Dienstleistungszentrum Berufsbildung/Berufs- Studien und 

Laufbahnberatung, 2014). In der Zwischenzeit machen die zweijährigen beruflichen Grund-

bildungen rund fünf Prozent aller beruflichen Grundbildungen aus: Im Jahr 2013 absolvierten 

10‘932 von insgesamt 230‘529 Lernenden in beruflichen Grundbildungen eine EBA-

Ausbildung (Bundesamt für Statistik, n.d.-b).  

Betrachten wir die zweijährige berufliche Grundbildung unter dem Aspekt der berufli-

chen Inklusion, müssen die erste (Eintritt in die Ausbildung) und die zweite Schwelle (Eintritt 

in den Arbeitsmarkt oder weiterführende Ausbildungen) unabhängig voneinander betrachtet 

werden. 

Bisher sind aufgrund der spärlichen Forschungsergebnisse zur Schnittstelle obligatori-

sche – nachobligatorische Ausbildung für benachteiligte Lernende mit Lern- und Leistungsbe-

einträchtigungen keine abschliessenden Aussagen über deren Eintrittschancen in eine zweijäh-



 

rige berufliche Ausbildung möglich (Kammermann et al., 2011; Kammermann, 2010; 

Schweizerische Koordinationsstelle für Bildungsforschung, 2014; Stern et al., 2010b). Zwar 

weisen erste Ergebnisse der Laufbahnstudie EBA darauf hin, dass sich für Jugendliche aus 

Sonderklassen und Sonderschulen sowie für Jugendliche mit Migrationshintergrund die Situa-

tion im Vergleich zur Anlehre verschlechtert hat (Kammermann & Hofmann, 2008; 

Kammermann, 2010), das Forschungsdesign der Laufbahnstudie EBA lässt jedoch keinen ab-

schliessenden empirischen Vergleich für die Schnittstelle am Ausbildungsbeginn zu. Stern et 

al. halten mit Bezugnahme auf die offizielle Bildungsstatistik des Bundesamtes für Statistik 

fest, dass im Ausbildungsjahr 2008/2009 im Vergleich zur EFZ-Ausbildung deutlich mehr 

Lernende mit Migrationshintergrund eine EBA-Ausbildung absolvierten (Stern et al., 2010b; 

2010a; siehe auch Bundesamt für Statistik, n.d.-a). Gesamtschweizerische statistische Daten, 

die verlässliche Aussagen über die Chancen für den Eintritt in eine gesetzlich geregelte Be-

rufsausbildung für schulleistungsschwächere Jugendliche erlauben, liegen bisher ebenfalls 

nicht vor. Eine Studie aus dem Kanton Zürich stellt mit Bezugnahme auf die kantonalen indi-

vidualstatistischen Daten einen erschwerten Zugang zur Berufsausbildung für Schülerinnen 

und Schüler aus Sonderklassen und Sonderschulen fest (Gyseler, 2008). Die Ergebnisse der 

Studie zeigen, dass Schülerinnen und Schüler aus Sonderklassen oder –schulen nach Ab-

schluss der obligatorischen Schulzeit vermehrt Zwischenlösungen in Kauf nehmen müssen. 

Dieser Befund deckt sich mit den Ergebnissen der Laufbahnstudie EBA (Kammermann & 

Hofmann, 2008; Kammermann, 2010) sowie mit den Evaluationsergebnissen von Stern et al. 

(2010a; 2010b). Trotzdem genügen die bisherigen Forschungsbefunde nicht, um generalisie-

rende Aussagen über den Anschluss oder Ausschluss benachteiligter Gruppen beim Eintritt in 

eine niederschwellige berufliche Ausbildung zu erlauben. Die Frage, ob die zweijährige beruf-

liche Grundbildung als Gefäss der beruflichen Inklusion bezeichnet werden kann, kann des-

halb nicht schlüssig beantwortet werden. Die in absehbarer Zukunft zur Verfügung stehenden 



 

individualstatistischen Daten des Bundesamtes für Statistik werden es erstmals erlauben, die 

Problematik der Schnittstelle Sekundarstufe I - Sekundarstufe II für die gesamte Schweiz em-

pirisch zu überprüfen. Trotzdem sind weitere Forschungsergebnisse zur Situation an der ersten 

Schwelle gefragt, ja gar unerlässlich. Erfreulicherweise schliessen die Planungen für zukünfti-

ge Längsschnittvorhaben, wie beispielsweise der Start einer neuen TREE-Kohorte im Jahr 

2016, vermehrt auch junge Menschen des unteren Leistungsspektrums mit ein4. 

Für die Beantwortung der Frage, inwiefern die zweijährige berufliche Grundbildung 

für ihre Absolventinnen und Absolventen eine geeignete Grundlage für eine Inklusion im Ar-

beitsmarkt darstellt, liefern die Daten der Laufbahnstudie EBA eine verlässliche wissenschaft-

liche Basis. Bei der Darstellung der betreffenden Ergebnisse wird zwischen einer kurz-  und 

einer mittelfristigen Perspektive nach dem EBA-Berufsabschluss unterschieden: zuerst werden 

der unmittelbare Übertritt in den Arbeitsmarkt oder in weiterführende Ausbildungen sowie die 

berufliche Integration ein Jahr später betrachtet, und in einem zweiten Schritt rücken die mit-

telfristigen Berufsverläufe der Berufsleute mit Attest während den ersten fünf Jahren nach 

Ausbildungsabschluss in den Fokus.  

Die Ergebnisse der Laufbahnstudie EBA zeigen eine recht zufriedenstellende kurzfris-

tige Arbeitsmarktintegration von Personen mit Berufsattest: Die Meisten sind ein Jahr nach 

Ausbildungsabschluss erwerbstätig, haben in der Regel ihren Lehrbetrieb verlassen und eine 

Arbeit in einem anderen Betrieb gefunden oder befinden sich in einer weiterführenden EFZ-

Ausbildung (Kammermann, 2009, siehe Teaser 2). Sie sind in der Regel zufrieden mit ihrer 

Arbeits- oder Ausbildungssituation und planen, während den nächsten Jahren weiterhin in ih-

rem erlernten Beruf zu arbeiten (Kammermann, Amos, Hofmann, & Hättich, 2009).  

                                                 

 

4 https://tree.unibas.ch/fileadmin/tree/redaktion/images/team/Newsletter_2014-04-30_dt.pdf (27.12.2014) 

https://tree.unibas.ch/fileadmin/tree/redaktion/images/team/Newsletter_2014-04-30_dt.pdf


 

Well Prepared for the Labour market? 

Der Fokus des zweiten Artikels der Dissertation liegt auf der kurzfristigen Arbeitsmarktin-

tegration von Absolventinnen und Absolventen einer zweijährigen beruflichen Grundbildung 

mit eidgenössischem Berufsattest (EBA) und auf der vertikalen Durchlässigkeit, d. h. konkret 

auf der Durchlässigkeit zur dreijährigen beruflichen Grundbildung mit eidgenössischem Fä-

higkeitszeugnis (EFZ). Die Datengrundlage bilden die ersten zwei Messzeitpunkte der Lauf-

bahnstudie EBA – kurz vor Ende sowie ungefähr ein Jahr nach Ausbildungsabschluss. Ver-

gleichende Analysen mit einer Stichprobe von Anlehrlingen derselben Berufsfelder zeigen, 

dass junge Berufsleute mit Berufsattest im Anschluss an ihre zweijährige Grundbildung signi-

fikant häufiger in eine EFZ-Ausbildung übertreten als dies für junge Berufsleute mit einem 

Anlehrausweis zutrifft. Bezüglich kurzfristiger Arbeitsmarktintegration unterscheiden sich die 

beiden Gruppen nicht signifikant, unabhängig von der jeweiligen Berufsqualifikation ist die 

Mehrheit der Befragten ein Jahr nach Ausbildungsabschluss erwerbstätig. EBA-

Absolventinnen und –Absolventen zeigen jedoch eine höhere Mobilität, sie finden deutlich 

häufiger eine Anstellung in einem anderen Betrieb, während die ehemaligen Anlehrlinge eher 

im Lehrbetrieb weiterarbeiten. Die Resultate zeigen, dass die zweijährige berufliche Grund-

bildung zwar eine bessere Ausgangslage für berufliche Weiterbildungsmöglichkeiten darstellt, 

und dass sie nicht eine erhöhte Arbeitsmarktintegration, wohl aber grössere berufliche Mobili-

tät ermöglicht. 

Teaser Artikel 2 

  



 

Trotz unsicheren beruflichen Zukunftsaussichten kurz vor Ausbildungsende - weniger 

als die Hälfte der EBA-Absolventinnen und -Absolventen hatte zu diesem Zeitpunkt eine zu-

gesicherte Anschlusslösung – scheint sich die berufliche Situation für die Mehrheit der jungen 

Berufsleute im Verlauf des ersten Jahres nach Ausbildungsabschluss zu stabilisieren 

(Kammermann, 2010, siehe Teaser 3).  

Job or further training? 

Der dritte Artikel der Dissertation fokussiert die Problematik der schulleistungsschwächeren 

Jugendlichen und analysiert, inwiefern die zweijährige berufliche Grundbildung dieser Gruppe 

von Menschen des unteren Leistungsspektrums einen erfolgreichen Eintritt ins Arbeitsleben 

ermöglicht. Daten aus den zwei ersten Messzeitpunkten der Laufbahnstudie EBA – kurz vor 

Ende sowie ein Jahr nach Ausbildungsabschluss – bilden die Grundlage für vergleichende 

Analysen zwischen der ersten Kohorte von jungen Berufsleuten mit Berufsattest im Detail-

handel oder im Gastgewerbe und der letzten Kohorte von Anlehrlingen derselben Berufe. 

Kurz vor Ende der Ausbildung sind die beruflichen Perspektiven für beide Gruppen sehr un-

gewiss, weniger als die Hälfte der Befragten verfügt über eine sichere Anschlusslösung (zuge-

sicherte Arbeits- und/oder weiterführende Lehrstelle) für die Zeit unmittelbar nach Ausbil-

dungsabschluss. Ein Jahr später arbeiten mehr als 80 Prozent der Befragten, unabhängig von 

ihrem Berufsabschluss, in einer sicheren, meist Vollzeit-Anstellung. Berufsleute mit Berufsat-

test sind jedoch beruflich mobiler, d.h. sie haben nach der Ausbildung eher den Betrieb ge-

wechselt und verdienen ein Jahr nach ihrem Eintritt in den Arbeitsmarkt signifikant mehr als 

die ehemaligen Anlehrlinge. Weitere Unterschiede manifestieren sich in einer höheren Über-

trittsquote in eine EFZ-Ausbildung sowie in einer schnelleren Stabilisierung der Situation für 

arbeitslose ehemalige EBA-Lernende im Verlauf des ersten Jahres nach dem Abschluss. In 

Anbetracht der Tatsache, dass sich die beiden Stichproben signifikant bezüglich schulischer 



 

und kultureller Herkunft unterscheiden (Kammermann & Hofmann, 2008), bestätigen die Re-

sultate einen erschwerten Übergang ins Erwerbsleben für die Gruppe der benachteiligten jun-

gen Menschen.  

Teaser Artikel 3 

Auf den ersten Blick erscheint auch die mittelfristige berufliche Perspektive für junge 

Leute mit Berufsattest erfolgversprechend, sind diese doch zweieinhalb Jahre nach ihrem 

Berufsabschluss mehrheitlich berufstätig und zufrieden mit ihrer Arbeit, ihrer Ausbildung und 

ihrem Leben. Eine kurzfristig prekäre Erwerbssituation ein Jahr nach Ausbildungsende von 

Personen mit einem Sonderklassen- oder Sonderschulhintergrund scheint sich mittelfristig 

wieder zu stabilisieren (Kammermann et al., 2011, siehe Teaser 4). 

Two-year apprenticeships – a successful model of training? 

Das Konzept der erwerbsorientierten Pädagogik nach Kraus, das Arbeitsmarktfähigkeit nicht 

ausschliesslich dem Individuum zuschreibt, sondern die beruflichen Ausbildungsbedingungen 

sowie die Arbeitsmarktsituation als zwei weitere zu berücksichtigende Dimensionen in einem 

Modell des sogenannten Erwerbsschemas miteinbezieht (Kraus, 2005, 2006, 2008), bildet die 

theoretische Grundlage des vierten Artikels dieser Dissertation. Vergleichende Analysen mit 

einer berufsspezifischen Teilstichprobe aus dem Jugendlängsschnitt TREE ‚Transitionen von 

der Erstausbildung ins Erwerbsleben‘ fokussieren Unterschiede bezüglich Employability zwi-

schen jungen Berufsleuten mit Berufsattest (EBA) und jungen Berufsleuten mit Fähigkeits-

zeugnis (EFZ) beim Eintritt ins Erwerbsleben, in weiterführende Ausbildungen sowie in der 

kurz- bis mittelfristigen Integration in den Arbeitsmarkt während den ersten zweieinhalb Jah-

ren nach Ausbildungsabschluss. Auf der Basis von Daten aus drei Messzeitpunkten – kurz vor 

Ende, ein Jahr und zweieinhalb Jahre nach Ausbildungsabschluss –  wird untersucht, inwie-

fern die zweijährige berufliche Grundbildung förderliche Lernumgebungen in Berufsfachschu-



 

le und Lehrbetrieb für die Lernenden schafft (Dimension der erwerbsorientierten Pädagogik), 

inwiefern sie Arbeitsmarktfähigkeit und vertikale Durchlässigkeit fördert (Dimension der Er-

werbssphäre) und ob sie die allgemeine Zufriedenheit der Lernenden sowie ihre Zufriedenheit 

mit der Ausbildung (Dimension des Individuums) sicherstellt. Die Resultate attestieren der 

zweijährigen Grundbildung das Schaffen von günstigen Ausbildungsbedingungen für die Ler-

nenden, eine mit EFZ-Absolventen und –Absolventinnen vergleichbare Arbeitsmarktintegrati-

on für die EBA-Absolventinnen und -Absolventen und eine etwas höhere Übertrittsquote in 

weiterführende Ausbildungen sowie ein hohes Mass an Zufriedenheit der ehemaligen EBA-

Lernenden mit der Arbeit, der Ausbildung und dem Leben ganz allgemein. Schwierig zu er-

klären ist die kurzfristig prekäre Erwerbssituation der jungen Berufsleute mit Berufsattest mit 

Sonderklassen- oder –Sonderschulhintergrund, die sich mittelfristig jedoch wieder stabilisiert. 

Ist sie trotzdem als Bestätigung für einen erschwerten Übergang zu werten?  

Teaser Artikel 4 

Erste Verlaufsanalysen zeigen jedoch für mehr als die Hälfte der EBA-Absolventinnen 

und –Absolventen keine stabilen Berufsverläufe während den ersten zweieinhalb Jahren nach 

Ausbildungsabschluss. Rund 45 Prozent weisen instabile Verläufe auf, die durch Phasen von 

Arbeitslosigkeit und wiederholten Stellenwechseln geprägt sind. Solch unerwünschte Verläufe 

sind besonders häufig bei männlichen Jugendlichen im Gastgewerbe zu finden (Kammermann 

& Hättich, 2010). 

Die Berufskarrieren von jungen Berufsleuten mit Berufsattest können fünf Jahre nach 

Ausbildungsabschluss für die Meisten zwar als mehrheitlich erfolgreich beurteilt werden; 

dennoch müssen nichtlineare prekäre Berufsbiografien einer Risikogruppe noch genauer ana-

lysiert werden (Stalder & Kammermann, n.d., siehe Teaser 5).  

  



 

Career success of graduates with VET Certificate 

Der fünfte Artikel dieser Dissertation fokussiert die mittelfristigen Berufsbiografien der Stich-

probe der Laufbahnstudie EBA und diejenigen einer berufsspezifischen Teilstichprobe aus 

dem Jugendlängsschnitt TREE ‚Transitionen von der Erstausbildung ins Erwerbsleben‘ an-

hand der Berufsverläufe während den ersten fünf Jahren nach Abschluss der Berufsausbil-

dung. Mittels Daten aus vier Messzeitpunkten – kurz vor Ende, ein Jahr, zweieinhalb und fünf 

Jahre nach Ausbildungsabschluss – wird der Karriereerfolg der jungen Berufsleute untersucht. 

Erstmals werden auch Resultate einer Verlaufsanalyse präsentiert, die einen lückenlosen Ver-

lauf über fünf Jahre in Halbjahresschritten ausweisen. 

Gemäss Forschungsliteratur zu Karriereerfolg bezieht sich ein solcher auf einen bestimmten 

Moment in einer Karriere einer Person und bezeichnet das Erreichen eines erwünschten ar-

beitsbezogenen Ergebnisses zu einem bestimmten Arbeitszeitpunkt (Arthur, Khapova, & 

Wilderom, 2005). Ng et al. (2005) zeigen auf, wie Karriereerfolg durch subjektive und objek-

tive Indikatoren bestimmt wird. Als objektive Indikatoren gelten beispielsweise externe Fakto-

ren wie beruflicher Status oder Lohn, als subjektive Indikatoren z.B. Arbeits- oder Karrierezu-

friedenheit (Ng, Eby, Sorensen, & Feldman, 2005). Die Resultate attestieren der Mehrheit der 

jungen Berufsleute mit einem Berufsattest oder einem Fähigkeitszeugnis kurz- bis mittelfristig 

objektiv erfolgreiche Karrieren mit gesicherter Erwerbstätigkeit oder Weiterbildung während 

den ersten fünf Jahren nach Ausbildungsabschluss. Rund ein Drittel weist jedoch nichtlineare, 

prekäre Verläufe mit längeren Phasen von Arbeitslosigkeit auf. EBA-Absolventinnen und -

Absolventen sind besonders gefährdet, in einen nichtlinearen, prekären Verlauf einzumünden. 

Dies trifft im Besonderen für diejenigen Personen zu, die kurz vor Ausbildungsende noch kei-

ne gesicherte Arbeitsmarkt- oder weitere Ausbildungsperspektive hatten. Migrationshinter-

grund scheint hingegen kein Prädiktor für nichtlineare prekäre Berufsverläufe zu sein. Dies 



 

bestätigt Forschungsresultate aus der BIBB-Übergangsstudie, die aufzeigen, dass Migrantin-

nen und Migranten zwar mit Problemen an der ersten Schwelle zu kämpfen haben, nach einer 

abgeschlossenen Berufsausbildung an der zweiten Schwelle jedoch keinen Benachteiligungen 

mehr ausgesetzt sind (Beicht & Walden, 2014b). Der mittelfristige subjektive Karriereerfolg 

von Personen mit linearen und nichtlinearen prekären Verläufen unterscheidet sich signifikant, 

im Speziellen weisen junge Berufsleute mit einem Berufsattest mit nichtlinearen prekären 

Verläufen fünf Jahre nach Ausbildungsabschluss eine deutlich geringere Zufriedenheit mit ih-

rer Berufskarriere aus. 

Teaser Artikel 5 

Zusammenfassend lässt sich festhalten, dass aufgrund der Ergebnisse aus der Lauf-

bahnstudie EBA die zweijährige berufliche Grundbildung durchaus als Ausbildungsgefäss be-

trachtet werden kann, welches benachteiligten jungen Menschen berufliche Inklusion ermög-

licht. Für eine bestimmte Gruppe von besonders gefährdeten jungen Menschen jedoch garan-

tiert sie keine linearen Berufsbiografien. Diese Gruppe braucht für eine erfolgreiche berufliche 

Inklusion zusätzliche Unterstützungsmassnahmen im Verlauf sowie am Ende der Berufsaus-

bildung. Gute Ansätze für solche Massnahmen sind beispielsweise das Case Management 

(Grassi et al., 2014), die fachkundige individuelle Begleitung (Grassi et al., 2014; Pool Maag, 

2009; Sempert, 2008) oder das förderorientierte Coaching (Pool Maag & Baumhoer-Marti, 

2012; Pool Maag, 2008). 

 

3.2 Das Beispiel Deutschland  

Bildungspolitische Diskussionen in Deutschland beschäftigen sich bereits seit dem En-

de des letzten Jahrhunderts mit beruflichen Ausbildungsmöglichkeiten für Jugendliche mit be-

sonderem Förderbedarf (Granato & Kroll, 2013). Dabei sollen zweijährige Berufsausbildun-

gen, wie in der Schweiz auch, vor allem eine postobligatorische Ausbildung für schulisch 



 

schwächere Jugendliche sicherstellen können (Busemeyer, 2009). In ungefähr 40 von insge-

samt rund 350 Ausbildungsberufen werden zweijährige Ausbildungen angeboten (Gei & 

Krewerth, 2012; Uhly, Kroll, & Krekel, 2011). In einer Studie des Bundesinstituts für Berufs-

bildung (BIBB) wurde untersucht, inwiefern die zweijährige Berufsausbildung tatsächlich als 

niederschwelliges Ausbildungsgefäss von schulisch Schwächeren genutzt wird, oder ob sie 

nicht zu einer zusätzlichen Segmentierung innerhalb des dualen Systems beiträgt. Erste Er-

gebnisse zeigen, dass junge Frauen mit einem mittleren Schulabschluss häufiger als junge 

Männer mit der gleichen Qualifikation eine zweijährige Berufsausbildung absolvieren, was die 

Segmentierungstheorie zu bestätigen scheint (Granato & Kroll, n.d.). Damit wird einmal mehr 

auf die erschwerte Situation beim Übergang an der ersten Schwelle für bestimmte Personen-

gruppen hingewiesen (siehe Kapitel 2). Eine Evaluation der zweijährigen Ausbildung für Kfz-

Servicemechaniker/innen fokussierte, wie die Laufbahnstudie EBA, die Arbeitsmarktchancen 

nach einem erfolgreichen Abschluss der zweijährigen beruflichen Ausbildung (Becker, Spöttl, 

Karges, Musekamp, & Bertram, 2012; Musekamp & Becker, 2008; Musekamp, Spöttl, & 

Becker, 2011). Die Ergebnisse bestätigen, dass die Lernenden in dieser zweijährigen Ausbil-

dung der anvisierten Population (Jugendliche mit Hauptschulabschluss) auch tatsächlich ent-

sprechen. Die Ergebnisse beim Übertritt in den Arbeitsmarkt zeigen jedoch auf, dass die Aus-

bildung zwar eine gute vertikale Durchlässigkeit in die weiterführende Ausbildung zum/zur 

Kfz-Mechatroniker/in ermöglicht, dass aber nur geringe Arbeitsmarktchancen für Kfz-

Servicemechaniker/innen vorliegen. Dies zeigt auf, dass die Akzeptanz dieses Ausbildungsbe-

rufs auf Arbeitgeberseite nicht gross ist (Musekamp et al., 2011). 

Bedeutet dieser Unterschied bezüglich Arbeitsintegration zwischen der Schweiz und 

Deutschland, dass der Arbeitsmarkt in der Schweiz generell Arbeitsmöglichkeiten für zweijäh-

rige Berufsprofile bietet, während dies für Deutschland nicht der Fall ist, oder sind die unter-

schiedlichen Arbeitsmarktchancen in den beiden Ländern vor allem auf die unterschiedlichen 



 

evaluierten Berufe (Dienstleistungssektor in der Schweiz und gewerblich-industrieller Sektor 

in Deutschland) zurückzuführen? Diese Frage kann aufgrund der bisher spärlichen For-

schungsergebnisse zur Arbeitsmarktintegration nach zweijährigen Grundbildungen nicht ab-

schliessend beantwortet werden. 

 

3.3 Das Beispiel Österreich 

Die integrative Berufsausbildung (IBA) in Österreich soll als niederschwellige Berufs-

bildungsmöglichkeit die Eingliederung von benachteiligten Personen in das Berufsleben för-

dern. Sie ist gedacht für behinderte Jugendliche, für Jugendliche mit sonderpädagogischem 

Förderbedarf sowie für Personen ohne Hauptschulabschluss. Zwei Formen der IBA sind mög-

lich: einerseits eine Verlängerung der Lehrzeit um maximal ein Jahr, in Ausnahmefällen auch 

bis zu zwei Jahren, andererseits eine Teilqualifizierung im Sinne einer auf bestimmte Teile ei-

nes Berufsbildes beschränkte Ausbildung (Dornmayr, 2012b; Heckl, Dorr, Dörflinger, & 

Klimmer, 2006).  

Analysen der Beschäftigungsverläufe von Jugendlichen während den ersten fünf Jahren 

nach Ausbildungsabschluss zeigen sowohl eine kurz- als auch eine mittelfristig bessere Ar-

beitsmarktintegration der jungen Berufsleute im Vergleich zu Jugendlichen, die ihre Ausbil-

dung abgebrochen haben (Dornmayr, 2012a, 2012b). 

Auf den ersten Blick scheint die kurz- sowie mittelfristige Arbeitsmarktintegration von 

Absolventinnen und Absolventen einer IBA in Österreich vergleichbar mit derjenigen von Ab-

solventinnen und Absolventen einer zweijährigen Grundbildung mit EBA in der Schweiz. 

Trotz gesetzlich geregelter Standardisierung erscheint jedoch die Integrative Berufsausbildung 

eine individuellere Ausgestaltung der Ausbildung zu ermöglichen als dies in der zweijährigen 

Grundbildung der Fall ist (Heckl et al., 2006). Deshalb ist sie besonders geeignet, nicht nur für 



 

schulleistungsschwächere, sondern auch für junge Menschen mit zusätzlichem sonderpädago-

gischem Förderbedarf eine berufliche Ausbildung anbieten zu können.  

 

4. Abschliessende Überlegungen 

4.1 Diskussion 

Die Frage, ob die Berufsbildung in der Schweiz über beide Transitionsschwellen hin-

weg als inklusiv bezeichnet werden kann, ist aufgrund der vorliegenden Forschungsbefunde 

zum jetzigen Zeitpunkt nicht schlüssig zu beantworten. Bezüglich erster Schwelle, dem Ein-

tritt in eine nachobligatorische Ausbildung, liegen für Jugendliche mit Lern- und Leistungsbe-

einträchtigungen nur vereinzelte, vorwiegend regionale Daten vor. In Anbetracht der For-

schungsergebnisse aus Deutschland, wo verschiedene Längsschnittstudien auch die Population 

der schulisch Schwächeren mit einschliessen, ist zu vermuten, dass die Befunde aus Deutsch-

land auch die Situation in der Schweiz widerspiegeln. Chancenungerechtigkeit für bestimmte 

Personengruppen mit sozialen und kulturellen Benachteiligungen wird in verschiedenen Stu-

dien auch für die Schweiz bestätigt (Bergman et al., 2011; Haeberlin et al., 2004b; Imdorf, 

2005). Die Situation der jungen Menschen mit (Lern-)Behinderungen an der ersten Schwelle 

ist in der Schweiz jedoch bisher mit wenigen Ausnahmen (Imdorf, 2007b; Gyseler, 2008) 

nicht differenziert betrachtet worden. So kann denn auch die Befürchtung erhöhter Anforde-

rungsbedingungen der zweijährigen Grundbildung im Vergleich zur Anlehre nicht widerlegt 

werden und es ist weiterhin ungewiss, ob nicht den jungen Menschen am unteren Ende des 

Leistungsspektrums der Zugang zu einer nachobligatorischen Ausbildung erschwert oder gar 

verwehrt ist. Aufgrund der bisherigen Datenlage kann diese Frage nicht abschliessend beant-

wortet werden.  Es fehlen Längsschnittstudien, die auch Menschen mit Lern- und Leistungs-

beeinträchtigungen miteinbeziehen. Erste Hinweise zum Übergang an der ersten Schwelle 



 

über sämtliche Personengruppen werden Analysen der individualstatistischen Daten des Bun-

desamtes für Statistik geben können, die bald zur Verfügung stehen werden.  

Mit Blick auf die zweite Schwelle, den Übertritt von der Berufsausbildung in den Ar-

beitsmarkt, kann hingegen durchaus von einer inklusiven Berufsbildung gesprochen werden. 

Die Ergebnisse der Laufbahnstudie EBA, die Evaluation der Integrativen Berufsausbildung in 

Österreich (Dornmayr, 2012a, 2012b) sowie die Forschungsergebnisse zur Situation von Mig-

rantinnen und Migranten an der zweiten Schwelle aus Deutschland (Beicht & Walden, 2014b) 

weisen darauf hin, dass eine berufliche Qualifikation benachteiligten Personen den Eintritt in 

den Arbeitsmarkt erleichtern kann. 

Im Hinblick auf die in Kapitel 1 formulierten, der Dissertation zugrunde liegenden  

Fragestellungen zeigen die Ergebnisse der Laufbahnstudie zusammenfassend auf, dass  

• eine Arbeitsmarktintegration nach einem EBA-Abschluss für die Mehrheit der 

jungen Berufsleute möglich ist, 

• mehr als ein Viertel der jungen Berufsleute (meist direkt) nach dem EBA-

Abschluss in eine dreijährige Grundbildung mit EFZ übertritt und diese dann 

auch erfolgreich beendet 

• diejenigen Lernenden, die kurz vor dem Ende der Ausbildung noch keine zuge-

sicherte Anschlusslösung hatten, speziell gefährdet sind, nach dem EBA-

Abschluss in nichtlineare prekäre Berufsverläufe einzumünden, die durch Pha-

sen von Arbeitslosigkeit und Stellenwechseln geprägt sind. 

 

4.2 Praktische Relevanz  

In Anbetracht der wenigen Studien, die in der Schweiz zum Übergang an der zweiten 

Schwelle für Menschen mit Beeinträchtigungen oder Benachteiligungen vorliegen, liefert die 



 

Laufbahnstudie wichtige Erkenntnisse, auch wenn deren Aussagekraft durch die Beschrän-

kung auf zwei Berufsfelder gemindert wird. 

Die Ergebnisse der Laufbahnstudie, wie auch Erkenntnisse aus Forschungen aus dem 

angrenzenden Ausland (Dornmayr, 2012a; 2012b), weisen auf die Bedeutung einer individuel-

len Unterstützung der Berufslernenden – während der Ausbildung, vor allem aber auch beim 

Übertritt an der zweiten Schwelle – hin. Spezifische Unterstützung sollte entweder durch be-

stehende Massnahmen wie Case Management, fachkundige individuelle Begleitung oder 

Coaching (siehe Kapitel 3), oder aber durch weitere ergänzende Angebote sichergestellt wer-

den, um möglichst allen Berufseinsteigerinnen und Berufseinsteigern erfolgreiche Erwerbsbi-

ografien zu ermöglichen. Nur so kann die Forderung nach beruflicher Inklusion tatsächlich 

auch erfüllt werden. 

 

4.3 Weitere Forschungsideen 

Wie bereits in Kapitel 4.1 ausgeführt, braucht es in der Schweiz Längsschnittstudien, 

welche, analog zum Jugendlängsschnitt TREE, die Entwicklung junger Menschen mit Lern-, 

Leistungsbeeinträchtigungen über beide Transitionsschwellen hinweg aufzeichnen. 

Zweitens sollten in Betrieben, die Arbeitnehmerinnen und Arbeitnehmer mit einem 

Berufsattest und solche mit einem Fähigkeitszeugnis angestellt haben, Arbeitssituationen im 

Hinblick auf spezifische Berufsprofile genauer analysiert werden, damit verlässliche Aussagen 

für tatsächliche Arbeitsbedingungen mit unterschiedlichem Qualifikationsprofil vorliegen.  

Drittens wird das nächste Vorhaben im Rahmen der Laufbahnstudie eine genaue Ana-

lyse der nichtlinearen prekären Berufsverläufe sein, welche in Anbetracht der mittlerweile 

kleinen Stichprobe auch qualitative Methoden einbeziehen wird. 

 



 

„In den Bildungskarrieren und Beschäftigungsverhältnissen benachteiligter Jugendli-

cher und junger Erwachsener spiegeln sich Figuren einer Existenz am Rande der Gesellschaft, 

ständig von sozialem Ausschluss bedroht, Zaungäste einer Arbeitswelt, von der sie selbst 

weitgehend ausgeschlossen sind, einer Arbeitswelt, die von denen, die einen Platz in ihr er-

rungen haben, immer neue flexible Anpassungsleistungen, auch im Bereich der privaten Le-

bensführung einfordert (…), und die denen, die draussen vor bleiben müssen, zeigt, dass man 

sie nicht brauchen kann (…), es sei denn, für kurze Gastspiele, die von den an den Rand ge-

drängten mit einem hohen Preis bezahlt werden“ 

(Mack, 2013, 322). 

Hoffen wir, dass berufliche Ausbildungsmöglichkeiten wie die zweijährige berufliche 

Grundbildung mit eidgenössischem Berufsattest verhindern helfen, dass benachteiligte junge 

Menschen zu solchen Figuren einer Existenz am Rande der Gesellschaft werden! 
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Benachteiligtenförderung in der Schweiz:

Die neue zweljäktige berufliche Grundbildung

mit eidgenössischem Berufsattest

Kurt Hdfeti, Marlise Kammermann & Chrístina Seewald

WieinandereneuropäischenLändernauchistinderSchweizderZugatgzu
Arbeit und Beruf für Jugendliche in den letzten Jahren schwieriger geworden'

Ausdruck dieser Entwicklung sind die Jugendarbeitslosigkeit (Meins &

vtÀrtot 2004) und die wachsäde zahl *'"fJ[1f3f;r"*'"îrtärt,i," 
-JLi

Yer 2003)' Außerdem alarmieren

Zahlett jugendlicher Fürsorge-

- Menschen mit ungünstigen Yoraus-

setzungen für den Berufseinstieg' õabel kann es sich um prekäre familiäre

ï".i,atälrr" (ökonomischer, er"ieherischer etc' Art) handeln' um schrrlische

Probleme,dieHerkunftauseinemanderenKulturkreis'umkörperlicheund/
ãã", pry"ftitche Behinderungen (Haeberlin, Imdorf' & IGonig 2004;Herzog'

N"rrår"h*under, & Wann ulï zoo + ; L ischer & Hollenwe ger 2 003)'

Die Schweiz kerurt für die G

relativ differenzierles Bildungsangeb

werbsleben. Während der Lehrstelle

Angebot ausgebaut

Meyrat 2004). Auf
Refotmen in Angriff
führung von kantonalen und Bundes-l

dasJahr20l5unterden25-jiihrigenPersonendenAnteilderAbsolventinnen
und Absolventen rnit "in"- 

aui"trluss auf der Sekundarstufe II von heute

89% auf 95% zu steigem (EDK 2006)'

1. Ausgangslage

Interkantonale Hochschule ftir Heilpädagogik

kurt.haefeli@hfh.ch; siehe auch www hfh ch

(HfH), Zúrich; KorresPondenz:
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2. .Alt: Amlehne

In der schweiz w'rde mit dem alte'Bcrufsbilcln'gsgesetz von l9g0 die
sogenannte ,,Anlehrc" fril leislungsschwächer.e Jugenclliche eingefìihr1 (DBI(
(Dentschschweizelische Bemfsbildungsärnterkontè renz) 200 5j. Diese an-
fänglich heftig utrsttittene und von Gewer.kschaftsseite bekämpfte Neuemng
basiert wesentlich anf Elkenntnissen c1e. Heilpädagogik. sie sah eine stark
indiviclLrnlisjelrc At¡sbildung von ein bis zwei Jahì.en lirr clcr.praxis meist
zwei Jahr-e) vor, rnit indivichiellel Abklärung beztigiich Èignung fi.ir. eine re-
guläre Lehre (EFZ), mit indivìc1uellem Ausbildungsplan ,.n¿ rottr nötig rnit
schr'rlischen S1ütz- unrl Föt'clenlaßnahrnen uncl einem individualisier.ten,,Au-
genscliein" (statt einer standaldisielten Lehlabschlussprüftlng). wer che An-
lehle beencligt hatte, erhielt einen lcantonalen Ausweis. Die Àúsbildungsf'orm
clel Anleh.e urlfasste in clen \etzten Jahren imrnerhin 4-5o/o aràt neu
abgeschlossenen Lehryefträge. sie hatte einen relativ schlechten Ruf bei
Jugendlichen nncl ihlen Eltern als Notlösung. Die Aussichten ar,rf dem
Arbeitsrnalkt waren gegelübei' einer regnlären Lehr.e schlechter, aber ver.-
gliciren mit einem fehlenclem Ausbilclungsabschluss besser.(schw.ii zoos;.

3. Neu: aweijËulanige her"ufTiche Gnundhilclureg mit eicflg.
Berufsattesf

Dìc Eckpunkte diescr- Bilclnngsfom sincl:

,,Die zrveijä1uige Gl'undbilclLrug ver'f,igt über ein eigenstäncliges Pr.ohl uncl Íìihrt zu eiuern
volhl'eltigen Beluf. Sie bietet vorwiegend praktisclibegabten Jugencllichen sorvic En'ach-
setren clie Möslichl(eif eìnen eìdoenac";..1. "--..1..,.-à,. T:+^r -.- ^----' :-1
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Durch eine stärkere Standardisierung bei der Ausbildung und beim Abschluss

soll die ,,ArbeitsmarktÍÌihigkeit" (als eine zenlrale Zielgröße des neuen Ge-

setzes) verbessert werden. Gleichzeitig 'wurden individuelle Elemente wie

schulische Sfritz- und Fördermaßnahmen (ähnlich den ausbildungsbegleiten-

den Hilfen in Deutschland) beibehalten oder wie die ,,fachkundige individu-
elle Begleifung" neu eingeführt. Mit diesem lelzten - allerdings noch weitge-

hend ungeklärten - Element sollen Jugendliche bei auftretenden schulischen,

sozialen oder psychischen Problemen untersttitzt werden (DBK (Deutsch-

schweizerische Berufsbildungsämterkonferenz) 200 4; Lischer 2002, 2005).

In der übergangsphase 2004-2008 sollen sämtliche Ausbildungsverord-

nungen der über 250 Berufe überarbeitet und angepasst werden. Dies betrifft
auch die Anlehre, welche durch die Attestausbildung abgelöst wird, aber

ebenfalls die zukrinftig nicht mehr möglichen zwerjährigen regulären Berufs-

ausbildungen (Renold 2003). von verschiedenen Kreisen wird allerdings be-

fürchtet, dass schwächere Jugendliche den möglicherweise erhöhten Anfor-

derungen nicht genügen und keinen Ausbildungsplatz meht erhalten. Hier

wäre neben einer individuellen Betreuung auch eine Portionierung der Lern-

einheiten (mit Teilqualifikationen) zu prüfen (Häfeli 2005).

4. Bisherige Umsetzung

Im Jahr 2005 sind die ersten neuen Bildungsverordnungen, welche die bishe-

rigen Ausbildungsreglemente ablösen, in Kraft gesetzt worden. Bisher sind

li solcher Verordnungen für zweijährige berufliche Grundbildungen mit

EBA erlassen wofden, Die ersten Lemenden haben im sommer 2005 resp.

2006 iÍue Ausbildung gestartet und rwar in folgenden Berufen (in Klammem

die Anzahl neuer Lehrverträge, Stand Ende August 2006 in 21 Kantonen

(Kantonales Amt für Berufsbildung Bern 2006):

Inkraftsetzung 2005

- Detailhandelsassistent/in(1075)

- Restaurationsangestellteh(57)
Hotellerie ang estellte h (42)

- Küchenangestellteh (243)
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Inlcraftsetzrtng 2006

Hauswirtschaltspraktilcer /in ( 1 7 8)
Milchpraktiker'/in ( 1 0)
Reifenplaktiker/in ('70)
S chreinerpraktiker/in ( 1 82)

Total r,r''r-rlden also in diesen acht EBA-Lehrber-ufen 1857 neue Lehr.verträge
velzeichnet, Dies entspricht ca. 2,5%o allel neu abgeschlossenen Lohrvertr.äge,
Angesichts del wenigen Lehrbemfe ist dies eine le cht hohe zahL Dazn kom-
men weitere lcnapp 2000 neue Lehryelträge in Anlehlen nach altern Berufs-
bilclungsgesetz.

Die zwerjährigen Glunclbildungen EBA haben eincn Anteil im entspr.e-
cher-Lden Berulsfeld von clulchschnittlich 10-15yo, im Extremfall wie dcr.
Hauswirtschaft machen sie mohr a1s einen Dr'ìttel clel neuen Lehrverlräge aus.

Jedes Jahr kornmen mm larifend neue EBA-A'sbilcl"rngsbe'ufe dazu
(2007 viet neue Berufe). weitele Bilchingsverordmrngen sind in vor.belei-
tung. Es rrlrss alle'dings clamit gerechnet we.den, dass die geprante über-
gangsfi'ist vorn alton zum ncuen Berufsbildr"rngsgesetz (bis 2008) nicht reicht
nnd vellängert welclen muss.

5" T{ritisahe Funn<te

Zögerliche Alczeptanz

Genäß einel umfi'ago bei clen kantonalen Bemfsbilclungsämtern Ende 2006
zeigt sich, dass die zweijählige Grundbilclung mit EBA je nach Branche
untelschiedlich urngesetzt r,vilcl (bbaktuell 2006). so bekunden off'enbar.
Branehen, die bisher Anlehren angeboten haben (2.8. im Gastronornie- und
im Holzverarbeitungsbeleich), Znlückhaltung rurcl unsicherheit gegenübcr.
clel nenen EBA-Ausbiidung. Dagegen wild cliese Ausbilclung in Branchen
bcssel akzeptiert, bei clenen clie bisheligen zweijährigeri Lehren abgelöst
r.velden (wie im Detailhanclel beispielsweise). oflenbar"braucht es von seiten
clcl kantonalen Amter und cler Bemfsverbände intensive zeitanfwändìge
Aufl<lümngs- uncl Überzeugi.rngsalbeit. In cler fi'anzösischen schweiz scheint
die Zurlïokhalttrng gegenübel clel neuen Ausbilclungsform gener.ell noch
etwas gr'ößer: zu sein.
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Niveau der neuen Ausbildungen

Von verschiedener Seite (u.a. heilpädagogische Schulen) wird befürchtet,

dass mit der Einf,ihrung der zweijährigen beruflichen Grundbildung das An-

forderungsniveau gegenüber der bisherigen Anlehre generell erhöht wird. In
gewisser Hinsicht mag dies durch die Standardisierung und die angestrebte

erhöhte Arbeitsmarkftihigkeit gerechtfertigt sein. Allerdings werden das Tä-

tigkeitsfeld und das entsprechende Anforderungsniveau weitgehend durch die

Berufsverbände (Organisationen der Arbeitswelt) definierl. Jedenfalls scheìnt

bei den ersten eingeführten Ausbildungen im Verkauf und Gastgewerbe das

geforderle Leistungsniveau höher zu sein als bei den bisherigen Anlehren.

Dies betrifft sowohl die Eingangsselektion als auch den Unterricht in der

Berufsfachschule. Ob sich dieses höhere Anforderungsniveau auch bei ande-

ren neuen Ausbildungsberufen (2.8. in der Hauswirlschaft) zeigen wird, ist

noch offen. Jedenfalls haben Bestrebungen nach Ausbildungsgängen unter-

halb der zrveijährigen beruflichen Grundbildung neuen Auftrieb erhalten. Der

schweizerische Verband der sozialen Institutionen für erwachsene Menschen

mit Behinderung INSOS hat kürzlich ein Konzept der ,,praktischen Ausbil-

dung INSOS" vorgestellt, das auf großes Interesse gestoßen ist (Aeschbach

2006).

F achkundige individuelle B egl eitung

Lernende mit Schwierigkeiten hätten, bisher nicht in allen Kantonen ein-

haben rarbei sel-

Lands Zütíc nde

Rolle. wird bei

a1len Lernenden erstellt und auf die Möglichkeit individueller Begleitung

hingewiesen. Die Lehrpersonen verstehen sich als Begleiter/innen, aber auch
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als Koo'clinations- und'rriagestclle bei schwer.rviegencleren pr.obrernen. siewel'den zu Weiter.bildung und Super.vision angehaltei.

D tu.c h I ci s s iglce it ttn cl A rb eitsmarkt/tihig keit

Mit cler
Durchläs wurde auch eine

ze.gnis ( ::ïiîJ#ijf:lï
Ob Lrnd in

Ebenso of_
higkoit von

wircl sich e.st ìn einigen Jahren lveìsen. 
kann Dies

6. [Jmfel"suchumgem eler ]l{fTX

Die I'ter'1<antonale Hocrischule fiir. Heilpäclagogik (HfH) frihr.t im Zrsarn_rnenhang mit cle' neue' berutlicherr Grundbilclung EBA 
'rehr.er.e 

stucriendurch, welche u'te'schie.crliche Aspekto dìeser ner-ren A'sbircl'ngsfor.rn be_leuchten. Znrn einen wir.cl^die_ Umsrtz.ng cler. Ausbilclung lrr-,rcr, ,*.il(antonen Basel-staclt 
'nd 

Basel-Lanc'lschafr begreitet. Die vorn Bnnclesarntftìr^Bemfsbildr.rng r-rnc1 Teehnologie (BBT) rinanzier-te Evaluation hat crenAuftlag, clie irn sornmer 2005 in ã.n È.rután Gastr.onomie trnd Detailranclel(ab 2006 zrdern sch'einerei uncl r-lauswirtschaft) rr"gonnãn. ,,".¡ïrrrig. o._mfliche G*rndbildung mit EBA in den l(antonen Basel-stadt uncl tsaser-Landschaft z'nnteLsnchlr Dei'Fort's ricgt a.f clem neuen Erernent der. fäch_kundigen indivirj.ellen Begleitung. In clís pr-ojekt werden alle betr.ofÍènenPersonengr-uppc n einbezogen.

. Eine zwcite größe'e studie (ebenfails vo'r BBT finanziert) widnet sierrde. Frage nach de' A.beitsmarktfÌihigkeit. Absolventinne,'nd Absolventen
1?t llA Gt:rndbìldung werden a'r Èncle cler A*sbildung nncl ein Jahr.'achAbschluss ü1¡et' ihl'e Arshi1.l"-^ ,,n,1 ìL,.^ ^---.!-li-o ! ø.. . I . :

wetclcn 
'rit ein 

r\r 'uç dlbullçlJenoe ratlgi(e1t belragt, Sie

serben Berure ïi:tilff;;i*i;..*:=n,,il;*,1:l;
ganze Schweiz uncl u,1fur*.u.?:hs AusbilclungsberJrfe. Nebon ã., iìgrrO_liclien we.clen anch Be.rfsbilcr'er/in'en o,iJ srnut, uncr Retr.ieb sor,viepotcnzielle Arbeitgeber befragt. Erste Ergebnisse ar-rs clen beiden sl-Lrdienwelclen Ende 2007 voriiegcn.
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Well Prepared for the Labour Market? 
Employment Perspectives and Job Careers of Young People after a two-

Year Basic Training Course with Swiss Basic Federal VET Certificate 

Marlise Kammermann 

University of Applied Sciences in Special Needs Education,  
Schaffhauserstrasse 239, Box 5850,CH-8050 Zurich 

Summary: Between 2005 and 2009, we employed a longitudinal research 
method to investigate the vocational path of learners anchored in the 2002 
Vocational Training Act’s two-year basic training course with Basic Federal 
VET Certificate. Particular attention was given to transition at the second 
threshold, i.e., the situation of the young professionals at the end of 
training and one year after qualification. The results of the study prove that 
the two-year basic training in the retail sales and hospitality sectors 
increases permeability to further training, most particularly to the three-
year training programme with Federal VET Certificate. Available data 
cannot provide conclusive evaluations with regard to improved 
employability: around 88% of those young people with Basic Federal VET 
Certificates questioned were employed or enrolled on further training 
programmes. They exhibit greater mobility than those elementary trainees 
in the same occupational field. The remaining 12%, however, were (still) 
unemployed one year after qualification.  
Keywords: Basic vocational training, labour market integration, 
underachievers  

Introduction  
Swiss educational policy aims to ensure that by 2015 95% of all youths have a post 
obligatory education qualification at upper secondary level (Swiss Conference of 
Cantonal Ministers of Education 2006). Various measures have been introduced to 
achieve this aim. 

The basic training course with Basic Federal VET Certificate is a two-year, 
standardised vocational training programme regulated by the 2002 Swiss Vocational 
Training Act (Swiss Confederation 2002). It is aimed at academically challenged 
youths and focuses predominantly on practical activities. The standardisation of the 
training ensures that young professionals with a Basic Federal VET Certificate match 
labour market needs. This is linked to the expectation that integration into the labour 
market and permeability to further training – for example, transfer onto the Federal 
VET Certificate programme – is taken into account (Kammermann et al. 2009b). The 
elementary training programme, which preceded the enactment of the new 
Vocational Training Act of 2004, ensured the vocational training of practically 
talented, underachieving youths and was geared towards the individual ability of the 
learner, however, in opposition to the new two-year basic training course, it did not 
lead to a standardised, federally recognised certificate. In the summer of 2007, the 
first graduates completed a two-year basic training course with Basic Federal VET 
Certificate in retail sales (retail business assistant) and hospitality (kitchen, restaurant 
and hotel employees). Co-financed by the Federal Office for Professional Education 
and Technology, the aim of this research project was to follow the vocational 
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development of the young professionals with Basic Federal VET Certificates and 
compare them to the vocational development of young adults who had completed an 
elementary training programme in the same vocational field. The study focussed 
upon the training and employment progress of the youths (Kammermann et al. 
2009a). 

Methods and research design 
The prospects of graduates in the last transit through an elementary training 
programme and those embarking on the first two-year basic training course with 
Basic Federal VET Certificate - surveyed at the end of training and one year later - 
formed the core of this investigation. 

Sample elementary trainees 
134 of the 183 elementary trainees who were questioned shortly before completion of 
their training in 2006 were available again a year later for a telephone interview. 77 of 
the 134 questioned were additionally willing to complete a written follow-up survey. 
The telephone follow-up survey consisted of 77 women and 57 men; 48 women and 
29 men took part in the written follow-up survey. 

Sample Basic Federal VET Certificate learners 
Of the 319 Basic Federal VET Certificate learners involved in the 2007 survey taken 
at the end of their training, 211 were questioned about their situation a year later. 87 
of the young professionals additionally took part in a written follow-up survey. The 
telephone follow-up survey consisted of 145 women and 66 men; 69 women and 18 
men took part in the written follow-up survey.  

Contents of the survey 
In addition to the questions on academic and familial background, the questionnaire 
distributed at the end of training also included items for evaluating the training, 
psychological psychological well-being and immediate professional prospects of 
those asked. A large number of the questions were taken from the Swiss national 
youth survey ‘TRansition from Education to Employment, TREE’ questionnaire 
(TREE 2008). Based on the project ‘Lehrvertragsauflösungen im Kanton Bern 
(LEVA)’ (Schmid & Stalder 2008), the survey that followed a year after completion of 
training was carried out using both telephone and written interviews. The telephone 
interviews focussed on the employment situation of those questioned and included 
details on the development of the year since completion of training, apprenticing 
company or employment establishment, conditions of employment, contentment and 
future prospects. The written questionnaire concentrated on the learned vocation, 
conditions of employment or training, subjective psychological well-being and social 
support – this too, was based on the TREE questionnaire (see above).  

The presented results are based on the analysis of differences in frequency 
distribution and analysis of correlations between two or more variables in the form of 
chi-square tests. 

Results 
Prospects at the end of training 
The results of the transition at the second threshold show a disillusioning situation: 
The future for more than half of the questioned elementary trainees and Basic 
Federal VET Certificate learners is still extremely insecure shortly before completion 
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of their apprenticeship; only 47% of the elementary trainees and 45% of the Basic 
Federal VET Certificate learners were guaranteed a continuing solution. There was 
no significant difference between the two with regards to a secure prospect but there 
was a difference in the type of prospect. Figure 1 demonstrates that the elementary 
trainees tend to find a place of employment where the Basic Federal VET Certificate 
learners tend more towards a continuing apprenticeship. 

 
Elementary Trainees Basic Certificate Learners  Multiple Answers Possible 

 Questioned(N) Percent 
(N=182=100%) 

Questioned Percent 
(N=319=100%) 

Work Assured 76* 42% 99* 31% 

Certificate Programme Assured 22* 12% 83* 26% 

Comparison of frequency distribution: p<.05 
* to .05 significant departures from the marginal distribution (corr. residual stand. ≥ 2 resp. ≤ -2). 

Figure 1: Vocational prospects at the end of apprenticeship  

Employment situation one year after apprenticeship 
Former elementary trainees and Basic Federal VET Certificate learners in the retail 
sales and hospitality sectors did not differ significantly in their vocational solutions 
(vocational solution = employment or further training) one year after successful 
completion of their apprenticeship: around 81% of the elementary trainees 
questioned and 88% of the Basic Federal VET Certificate learners stated that they 
were in a secure vocational situation. When questioned, 19% of the elementary 
trainees and 12% of the Basic Federal VET Certificate learners were without 
employment or apprenticeship positions. The employment situation for the two 
groups was, however, different: the employed elementary trainees remained more 
frequently than Basic Federal VET Certificate learners at their apprenticing company, 
the latter more frequently found employment with another company (Figure 2). 
 

Elementary Trainees Basic Certificate Learners  

 Questioned 
(N=134) 

Percent Questioned 
 (N=211) 

Percent 

Employed in Learned Vocation in 

Apprenticing Company 33*** 24.6 26*** 12.3 
Employed in Learned Vocation in 

Another Company 34 25.4 76 36.0 
Placement in Learned Vocation 2 1.5 0 0.0 
Paid Employment in Learned 

Vocation Not in Apprenticing 

Company 0 0.0 2 0.9 
Paid Employment Not in Learned 

Vocation in Another Company 17 12.7 22 10.4 
No Paid Employment, Other 26 19.4 26 12.3 
Comparison of frequency distribution: Chi-Square p=.009 
*** to .01 significant departures from the marginal distribution (corr. residual stand. ≥ 2.6 resp. ≤ -2.6). 

Figure 2: Employment situation one year after completion of apprenticeship  
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Permeability to further training 
The aim of increasing permeability to further training programmes through the 
introduction of the two-year basic vocational training has been achieved: Significantly 
more young people (26%) in both sectors were on an apprenticeship programme 
leading to a Federal VET Certificate one year after completing their Basic Federal 
VET Certificate programme. This is compared to 10% of elementary trainees. It is 
evident in Figure 3 that the apprenticeships predominantly took place with the initial 
apprenticing company.  

Elementary Trainees Basic Certificate Learners  

 Questioned 
 (N=134) 

Percent Questioned 
 (N=211) 

Percent 

Further Training: Federal VET 

Certificate in Learned Vocation in 

Apprenticing Company 6*** 4.5 34*** 16.1 
Further Training: Federal VET 

Certificate in Learned Vocation in 

Another Company 7 5.2 21 10.0 
Other Further Training 9 6.7 4 1.9 
Comparison of frequency distribution: Chi-Square p=.001 
*** to .01 significant departures from the marginal distribution (corr. residual stand. ≥ 2.6 resp. ≤ -2.6). 

Figure 3:  Vocational situation one year after completion of apprenticeship 

References 
Kammermann, M.; Amos, J.; Hofmann, C. & Hättich, A. (2009a). Integriert in den Arbeitsmarkt? 

Personen mit Berufsattest im Detailhandel und im Gastgewerbe ein Jahr nach 
Ausbildungsabschluss. Zürich: Interkantonale Hochschule für Heilpädagogik. 

Kammermann, M.; Hübscher, B. & Scharnhorst, U. (2009b). Standortbestimmung Zweijährige 
berufliche Grundbildung mit eidgenössischem Berufsattest (EBA). Unveröffentlichter Bericht im 
Auftrag des Bundesamtes für Berufsbildung und Technologie (BBT). Zürich: Interkantonale 
Hochschule für Heilpädagogik. 

Schmid, E. & Stalder, B.E. (2008). Projektdokumentation LEVA: dritte Erhebung. Bern: Bildungspla-
nung und Evaluation. 

Swiss Confederation (2002, Dezember). Bundesgesetz über die Berufsbildung vom 13. Dezember 
2002. Bern: Bundeskanzlei. 

Swiss Conference of Cantonal Ministers of Education (2006). Mehr Abschlüsse auf Sekundarstufe II. 
http://www.nahtstelle-transition.ch/files/nst6A27d.pdf (26.4.2009). 

TREE (Eds) (2008). Concepts and Scales. Waves 1 to 7. Bern/Basel: TREE. 
 

Das Berufsattest als Grundlage für eine erfolgreiche Berufskarriere

54



 

 

 

 

 

 

 

Artikel 3 

Kammermann, M. (2010). Job or further training? Impact of the Swiss Basic Federal 

Vocational Education and Training (VET) Certificate on the careers of low achieving young 

people. Education + Training, 52/5, 391 – 403. 

 

(Referierter Zeitschriftenartikel, publiziert) 

  



Job or further training?
Impact of the Swiss Basic Federal Vocational
Education and Training (VET) Certificate on
the careers of low achieving young people

Marlise Kammermann
University of Applied Sciences of Special Needs Education, Zürich, Switzerland

Abstract

Purpose – The two-year basic training course leading to the Basic Federal Certificate was
established in Switzerland by the new Vocational Training Act in 2002 with the intention of ensuring
upper secondary education and training for disadvantaged young people. The purpose of this paper is
to discuss the findings of a longitudinal study of youths who participated in a two-year vocational
education and training (VET) programme. The main objective is the evaluation of intentions regarding
the two-year training course.

Design/methodology/approach – A sample of 319 trainees on a two-year training course in the
retail sales and hotel sectors were questioned at the end of their training about their educational and
family background, their occupational and personal situation as well as their prospects. Their
integration into the labour market was recorded 14 months later. These results are compared with the
results of a sample of 183 graduates of an Elementary traineeship in the same occupational fields.

Findings – The results of the study confirm some assumptions made about the effects of the training
with Basic Federal VET Certificate. However, the findings also point to crucial aspects that require
further investigation.

Originality/value – The findings of the investigation provide insight into initial experiences with
the new standardised VET programme. In addition, the presented research is the first longitudinal
study focusing on the occupational perspectives of underachieving youths in Switzerland.

Keywords School leavers, Vocational training, Employees, Disadvantaged groups, Youth training,
Switzerland

Paper type Research paper

1. Introduction
1.1 Aspects of transition from school to work
In the past decade, the transition from school to work has become more and more
difficult for young people, not only in Switzerland, but also in other European
countries. On the one hand, sources of these difficulties lie in a tight labour market and
a short supply of apprenticeships, and on the other hand they can be found in more
intricate qualification requirements and in the increasing educational expectations of
today’s society (Behrens, 2007; Niemeyer, 2008; Walther, 2007). Evidence of this in
Switzerland is given by an increased number of school leavers engaging in courses to
bridge the gap between obligatory and post-obligatory education (Meyer, 2003), higher
rates in youth unemployment (Meins and Morlock, 2004) and larger numbers of young
people depending on social welfare (Drilling and Christen, 2000).

The research project was co-financed by the Swiss Federal Office for Professional Education and
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Compulsory school in Switzerland is highly selective and consists of different levels
in the lower secondary school track that range from basic to expanded curricula. As
research shows, people with low academic achievements and individuals with a
migration background encounter several difficulties in the transition from school to
work. For instance, they are more likely to follow a school track with basic curriculum
and face major difficulties in the transition from lower to upper secondary level than
young people following a lower secondary school track with expanded curriculum
(Hupka et al., 2006; Meyer et al., 2003). They are also at risk of being discriminated
against in the award of apprenticeship training positions (Imdorf, 2005, 2007a, b;
Haeberlin et al., 2004). The same group of disadvantaged young people also face
difficulties in the transition from vocational education and training (VET) to the labour
market (Bertschy et al., 2007; Lischer, 2007). Similar findings from other European
studies support these statements (Reissnig et al., 2008; Friese and Siecke, 2008;
Behrens, 2007; Seibert and Solga, 2005).

1.2 Vocational education and training (VET) in Switzerland
Vocational education and training is the predominant form of upper secondary
education programme in Switzerland and it is regulated by the 2002 Swiss Vocational
Training Act (Swiss Confederation, 2002). Two-thirds of young people enrol in VET
programmes after graduating from compulsory school (OPET, 2008). Vocational
education and training in an apprenticeship-based, dual-type programme (a
combination of school-based and work-based learning) is the main form of VET in
Switzerland; it is more common in the German than in the French and Italian parts of
Switzerland (OPET, 2008; Stalder and Nägele, in press; Wettstein and Gonon, 2009). As
shown in Figure 1, the Swiss VET system is characterised by a principle of potential
upward mobility, offering permeability between the different programmes and
avoiding dead-ends. National regulations, also known as ordinances, for Federal
Certificate-VET-programmes in 73 of over 250 skilled occupations had been
determined by the educational year 2009/2010, whereas the number of ordinances
for Basic Federal Certificate-VET-programmes currently totals 24 (OPET, 2009).

The basic training course with Basic Federal VET Certificate is a two-year,
standardised vocational training programme (approximately five per cent of all VET
programmes run for two years). The basic training course is aimed at academically
challenged youths and focuses predominantly on practical activities. The
standardisation of the training ensures that young professionals with a Basic
Federal VET Certificate meet labour market needs. This is linked to the expectation
that integration into the labour market and permeability to further training – for
example, transfer onto the Federal VET Certificate programme – is taken into account
(OPET, 2005). Young people are entitled to get individual support and counselling if
successful completion of their training is in danger (Swiss Confederation, 2002; OPET,
2007a). The introduction of the two-year basic training course under the new Swiss
Vocational Training Act (see above) represents a shift in paradigm: the Elementary
training programme, which preceded the enactment of the new Vocational Training
Act of 2004, ensured the vocational training of practically talented, underachieving
youths and was geared towards the individual ability of the learner. However, in
contrast to the new two-year basic training course, the Elementary training
programme did not result in a standardised, federally recognised certificate of upper
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secondary level (Kammermann et al., 2009a; Wettstein and Broch, 1979). Due to its lack
of federal recognition, the Elementary VET was not very popular amongst youths,
parents and employers (Kammermann et al., 2009a; Stalder and Nägele, in press).

However, there is some concern among experts in the field of special education
regarding the rise in requirements to enter and successfully complete the VET with
Basic Federal Certificate (Kammermann et al., 2009a; Lischer, 2007).

Based on this concern, our research aims to compare the two training programmes.
In a longitudinal research study, we evaluated different aspects characterising the old
and the new VET programmes and hence, investigated the above mentioned shift in
paradigm in order to contribute to the existing body of knowledge on VET
opportunities for disadvantaged young people. Table I summarises the specifications
of the two programmes (see Kammermann et al., 2009a).

Switzerland’s VET system is strongly employer-driven . . . The involvement of professional
organisations in the process of VET policy making is stipulated by law. Employers have
responsibility for determining the content of VET (through ordinances which describe the
competencies to be taught in every programme and training plans) and of national
examinations, and have the exclusive right to initiate the design of new ordinances . . . and

Figure 1.
The Swiss VET system
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prepare training plans. Employers are also directly engaged in the provision of VET by
offering apprenticeship places (one third of employers providing such training places [note of
the author]) . . . The tri-partite Swiss partnership arrangements including the Confederation,
the cantons and professional organisations rely on the principles of consensus and
cooperation (OECD, 2009, p. 16).

Swiss educational policy aims to ensure that by 2015 95 per cent of all youths
accomplish a post-compulsory education qualification at upper secondary level (Swiss
Conference of Cantonal Ministers of Education, 2006). Various measures have been
introduced to achieve this aim and to optimise the transition from school to work:
development of the curricula for final years in compulsory schools, implementation of
career guidance and counselling, monitoring young people during their search for an
apprenticeship-place, offering courses to bridge gaps in training, and implementation
of Case Management as a structured practice to coordinate support measures for
youths at risk (Wettstein and Gonon, 2009; see also OPET, 2007a, b).

In the summer of 2007, the first graduates completed a two-year basic training
course with Basic Federal VET Certificate in retail sales (retail business assistant) and
hospitality (kitchen, restaurant and hotel employees).

The aim of our research project was to follow the vocational development of the
young professionals with Basic Federal VET Certificates and compare their
development with the vocational development of young adults who had completed
an Elementary training programme in the same occupational field. The study focused
on the training and employment progress of the youths (Kammermann, 2009;
Kammermann et al., 2009b). In this paper, we discuss key findings regarding the first
and the second threshold, that is, entrance into VET and entrance into labour
market[1]. A discussion of the implications and some considerations regarding the
limitations of our research conclude the paper.

2. Methods and research design
The occupational prospects of graduates in the last transit through an Elementary
training programme and those embarking upon the first two-year basic training course
with Basic Federal VET Certificate – surveyed at the end of training and 14 months
later – formed the core of this investigation. We also focused on the first threshold: the
entrance into VET and the training process.

Elementary training
programme

Basic VET
programme

Special Needs Education oriented Yes No
Individualisation Yes No
Standardisation No Yes
Upward mobility in VET No Yes?
Employment prospects Low High?
Attractiveness Low a

High level of requirements No b

Note: a Has yet to be tested, is not part of the presented research; b is component part of the presented
research

Table I.
Elementary training and
basic VET
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2.1 Assumptions
The new two-year basic training with Basic Federal Certificate results in higher
potential upward mobility within the VET system.

The new two year-basic training with Basic Federal Certificate leads to increased
employability and better integration into the labour market.

The requirement level of the new two-year basic training with Basic Federal
Certificate is expanded due to the standardisation of the programme.

2.2 Sample – elementary trainees
Of the 183 Elementary trainees who were questioned shortly before completing their
training in summer 2006, 134 were available again 14 months later for a telephone
interview. Of the 134 questioned, 77 were additionally willing to fill in a written
follow-up survey. The telephone follow-up survey consisted of 77 women and 57
men; 48 women and 29 men completed the written follow-up questionnaire. The
sample included people from both the German and the French speaking regions of
Switzerland.

2.3 Sample – Basic Federal VET Certificate learners
Of the 319 Basic Federal VET Certificate learners involved in the survey taken in
summer 2007 at the end of their training, 211 were questioned about their situation 14
months later. Overall, 87 of the young professionals additionally took part in a written
follow-up survey. The telephone follow-up survey consisted of 145 women and 66 men;
69 women and 18 men took part in the written follow-up survey. The sample includes
people from the German, the French and the Italian parts of Switzerland.

2.4 Contents of the survey
In addition to questions on academic and family background, the questionnaire
distributed at the end of the training also included items for evaluating the training,
psychological wellbeing and immediate professional prospects of those interviewed. A
substantial number of the questions were taken from the Swiss national youth survey
“TRansition from Education to Employment, TREE” questionnaire (TREE, 2008).
Based on the methodological approach of the project “Termination of apprenticeship
contracts in the canton of Berne (LEVA)” (Schmid and Stalder, 2008), the survey that
followed 14 months after completion of training was carried out using both telephone
and written interviews. The telephone interviews focused on the employment situation
of those questioned and included details on the development of the year since
completion of training, on the apprenticing company or employment establishment, on
conditions of employment, on satisfaction and on future prospects. The written
questionnaire concentrated on the learned occupation, conditions of employment or
training, subjective psychological wellbeing and social support – this too, was based
on the TREE questionnaire and the project “Termination of apprenticeship contracts in
the canton of Berne (LEVA)” (see above).

The results presented in this paper concentrate both on the entry into the VET
programme as well as into the labour market. They are based on the analysis of
contingency tables, using chi-square tests for independence.
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3. Key findings
3.1 Entrance in VET
Questions on the first threshold concentrated on the prerequisites of the youths, on
their academic and family background.

Our results confirm the difficulties of young people with low academic
achievements and youths with a migration background in the transition from lower
to upper secondary level: Elementary trainees and Basic Federal VET Certificate
learners differed significantly in their academic and national background (see Table II).
It can be seen that more Elementary trainees than Basic VET Certificate learners were
born overseas and attended special needs classes or schools at compulsory level.
Almost half of the Elementary trainees and a little more than one third of the Basic
Federal VET Certificate learners had to engage in courses to bridge the gap before
being able to start their VET programme. These results are not proof of a smooth
transition from obligatory to post-obligatory education.

The following presentation of results regarding the second threshold focuses on the
employability and labour market integration of the young people after completing their
training.

3.2 Prospects at the end of training
The results of the transition at the second threshold show a disillusioning situation: the
future for more than half of the questioned Elementary trainees and Basic Federal VET
Certificate learners is still extremely insecure shortly before completing their
apprenticeship; only 47 per cent of the Elementary trainees and 45 per cent of the Basic
Federal VET Certificate learners were guaranteed a continuing solution (occupational
solution, i.e. employment or further training). There was no significant difference
between the two with regards to a secure prospect but there was a difference in the
type of prospect. Table III demonstrates that the Elementary trainees tend to find a
place of employment whereas the Basic Federal VET Certificate learners tend more
towards a continuing apprenticeship.

3.3 Employment situation 14 months after apprenticeship
Former Elementary trainees and Basic Federal VET Certificate learners did not differ
significantly in their occupational solutions 14 months after successful completion of
their apprenticeship: 81 per cent of the Elementary trainees and 88 per cent of the Basic
Federal VET Certificate learners questioned stated that they were in an occupational
situation. When questioned, 19 per cent of the Elementary trainees and 12 per cent of

Elementary trainees
Basic VET certificate

learners
Questioned % Questioned %

Born in a foreign country 87 * 48 118 * 37
Mainly special class schooling 69 * * 40 28 * * 10
Attended courses to bridge gap 80 44 118 37

Notes: *p , 0.05 (corr. residual stand.$ 2 resp.# 22); * *p , 0.01 (corr. residual stand.$ 2.6 resp.
# 22.6); Elementary Trainees: n ¼ 183; Basic Certificate Learners: n ¼ 319

Table II.
Academic and migration
background
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the Basic Federal VET Certificate learners were without employment or apprenticeship
positions. The employment situation for the two groups was, however, different: a
higher percentage of employed Elementary trainees continued working for their
apprenticing company than did Basic Federal VET Certificate learners, the latter more
frequently found employment with another company (Table IV).

Employment conditions of Basic VET Certificate learners and Elementary trainees
did not differ significantly: the majority of working people of both training
programmes were working fulltime and were in a salaried position. However, there
was a difference between salaries for Basic VET learners and Elementary trainees (see
Table V). Elementary trainees received a salary below 3,000 Swiss Francs per month

Elementary trainees
Basic VET certificate

learners
Multiple answers possible Questioned % Questioned %

Work Assured 76 * 42 99 * 31
Certificate Programme Assured 22 * 12 83 * 26

Notes: *p , 0.05 (corr. residual stand. $ 2 resp. # 22); Elementary Trainees: n ¼ 183; Basic
Certificate Learners: n ¼ 319

Table III.
Vocational prospects at

the end of apprenticeship

Elementary trainees
Basic VET certificate

learners
Questioned % Questioned %

Below 3,000 Swiss Francs 24 * 33.3 18 * 15.3
3,000-3,500 swiss francs 35 48.6 55 46.6
Above 3,500 Swiss Francs 13 * 18.1 45 * 38.1

Notes: *p , 0.01 (corr. residual stand. $ 2.6 resp. # 22.6); Comparison of frequency distribution:
Chi-Square p ¼ 0.002; Elementary Trainees: n ¼ 83; Basic Certificate Learners: n ¼ 121

Table V.
Salary conditions

Elementary
trainees

Basic VET
certificate learners

Questioned % Questioned %

Employed in learned occupation in apprenticing
company

33 * * 24.6 26 * * 12.3

Employed in learned occupation in another company 34 * 25.4 76 * 36.0
Placement in learned occupation 2 1.5 0 0.0
Paid employment in learned occupation not in
apprenticing company

0 0.0 2 1.0

Paid employment not in learned occupation in another
company

17 12.7 22 10.4

No paid employment, other 26 19.4 26 12.3

Notes: *p , 0.05 (corr. residual stand.$ 2 resp.# 22); * *p , 0.01 (corr. residual stand.$ 2.6 resp.
# 22.6); Comparison of frequency distribution: Chi-Square p ¼ 0.009; Elementary Trainees: n ¼ 134;
Basic Certificate Learners: n ¼ 211

Table IV.
Employment situation 14
months after completion

of apprenticeship
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more often than expected, whereas Basic VET certificate learners earned a salary
above 3,500 Swiss Francs per month more often than expected. While reflecting on
these results it has to be considered that in the hospitality sector and in some large
retail companies mandatory minimal wage guarantees have been implemented during
the time span between the questioning of Elementary trainees and Basic VET
Certificate learners. Hence, the stated differences cannot fully be attributed to the new
training programme. However, employment conditions seem to be upgraded for Basic
VET Certificate learners – due to higher salaries.

3.4 Permeability to further training
The aim of increasing permeability to further training programmes through the
introduction of the two-year basic vocational training seems to have been achieved:
significantly more young people (26 per cent) in both sectors were on an apprenticeship
programme leading to a Federal VET Certificate 14 months after completing their
Basic Federal VET Certificate programme in comparison with 10 per cent of
Elementary trainees. It is evident in Table VI that apprenticeships gained after a Basic
VET Certificate predominantly took place with the initial apprenticing company.

3.5 Pathways in first year after VET
Table VII shows a continuous increase of employment rate and hence, a decrease of
unemployment rate for Elementary trainees and Basic VET Certificate learners during

2 Months after completion
of VET

7 Months after completion
of VET

12 Months after
completion of VET

Elementary
trainees

Basic VET
Certificate
learners

Elementary
trainees

Basic VET
Certificate
learners

Elementary
trainees

Basic VET
Certificate
learners

(%) (%) (%) (%) (%) (%)

Employed 56.4 52.9 63.9 56.8 64.7 63.4
Further VET 17.3 27.9 18.1 27.7 18.0 26.5
Unemployed 19.9 17.2 15.0 9.0 12.4 6.8
Other solutiona 6.4 2.0 3.0 6.5 4.9 3.3

Notes: aMilitary service, motherhood, courses to bridge gaps . . .; Elementary Trainees: n ¼ 133;
Basic Certificate Learners: n ¼ 206

Table VII.
Pathways in the first year
after completion of VET

Elementary
trainees

Basic VET
certificate learners

Questioned % Questioned %

Further training: federal VET Certificate in learned
occupation in apprenticing company

6 * 4.5 34 * 16.1

Further training: federal VET Certificate in learned
occupation in another company

7 5.2 21 10.0

Other further training 9 6.7 4 1.9

Notes: *p , 0.01 (corr. residual stand. $ 2.6 resp. # 22.6); Comparison of frequency distribution:
Chi-Square p ¼ 0.001; Elementary Trainees: n ¼ 134; Basic Certificate Learners: n ¼ 211

Table VI.
Occupational situation 14
months after completion
of apprenticeship
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the first 12 months after completion of their training. The amount of people in further
training remained stable. In detail, the comparison of the pathways shows a
considerable decrease in unemployment for Basic VET Certificate learners during the
first months after completion of training whereas the decrease for Elementary trainees
is marginal. The employment rate of Elementary trainees increased predominantly
during the first months after VET qualification procedures whereas the employment
rate for Basic VET Certificate learners seemed to improve in the second half of the year
following the end of the training programme.

4. Implications
The key findings of our research confirm some of the assumptions related to the
introduction of the new, standardised two-year basic training programme leading to a
Basic Federal VET Certificate:

An increased permeability from the Basic VET to further training has been
confirmed by the results of our research. Upward mobility is higher after a two-year
basic VET with Basic Federal VET certificate than it was after Elementary training.
On the one hand, this can be seen as a major contribution to the development of
positive educational and professional pathways for young people. On the other hand,
development of positive upward pathways for Elementary trainees, who more often
have attended special needs classes or special needs schools, seems less likely.

The chances for young professionals with a Basic Federal VET Certificate to find a
job in other firms than the training company are significantly higher than for young
professionals after Elementary training. Young workers with a Basic VET Certificate
also earn higher wages than former Elementary trainees. Even when considering the
implementation of mandatory minimal wage guarantees, it can be concluded that these
findings support the view that young professionals having completed the new training
programme have better employment conditions.

Based on the theory of a “normal” biography, characterised by linear and smooth
school-to-work pathways (Stalder, 2009; Raffe, 2008; Walther and Plug, 2006), it is yet
necessary to critically reflect on our findings:

Learners of both the old and the new low-level VET programme are facing
difficulties at the end of their training because their prospects towards a confirmed
occupational solution (employment or further training in a three-year VET programme
leading to Federal Certificate) are rather unsecure. More than half of those questioned
did not have an affirmed job or training option following the end of their training.
These results emphasise the importance of individual support that is foreseen by the
Vocational Training Act (Swiss Confederation, 2002). Evidence is given that an
intensified implementation of individual support and counselling has to be established
in order to promote a smooth transition from VET into employment.

There is no significant difference regarding employment rates for people with a
Basic Federal VET Certificate in comparison with people with Elementary training.
Thus, our findings cannot fully confirm the assumption of a better fit of the young
professionals with Basic Federal Certificate to labour market needs.

Our results confirm the existing research findings regarding transition at the first
threshold. The situation for academically low achieving youths and young adults with
a migration background at the entrance to upper secondary level remains a
problematic issue: Less Basic VET Certificate learners than Elementary trainees
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attended special needs classes or schools at compulsory level, although the new
two-year VET programme was specifically tailored to young people with poor
academic performance. These findings point to the evidence of an expanded
requirement level.

As a final conclusion to our research it can be said that the two-year basic training
course with Basic Federal VET Certificate seems to be a good solution for the upper
segment of the low achievers.

5. Limitations and further outline of our research
The design of our research is limited to two occupations in the retail sales and
hospitality sector and does not allow general conclusions regarding other VET
programmes with Basic Federal VET certificate.

Our findings do not allow a more precise definition of the population in the two-year
basic VET due to constrictions of our research design. Our research design focused on
the comparison of only two different VET programmes, the elementary training and
the two-year basic training, and excluded other VET programmes.

Further research should focus on three major issues. First, future studies should
involve all 24 occupations, for which regulations for VET with Basic Federal
Certificate have been established so far, in order to validate and generalise the results
reported here. This would also allow deeper analysis of the different needs and
demands of the labour market. Second, the requirements and processes at the
transition from lower to upper secondary level have to be carefully analysed. In
particular, the gateway to lower-level vocational training, that is training for disabled
young people financed by social insurance and offered by special institutions for
handicapped people (Aeschbach, 2006), has to be evaluated. Special attention should
also be given to the selection process of apprentices and should therefore include
investigation of the training companies’ criteria of awarding contracts for
apprenticeship places. Third, the next step in our own research will be an additional
investigation two to three years after the end of VET in order to evaluate the mid- to
long-term occupational perspectives of young people with Basic VET Certificate.

Note

1. Some of the results described here have been presented and published in the conference
proceedings of the INAP Conference in Torino, Italy, in September 2009 (see Kammermann,
2009).
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Länderbericht Schweiz”, in Hollenweger, J., Hübner, P. and Hasemann, K. (Eds),
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Educational policy is asked to support young people in their successful transi-
tion from education to employment. In Switzerland, a two-year apprenticeship
with Federal VET Certificate was established in 2002 aimed at increasing the
employability of low-achieving school leavers. It is a low-threshold VET pro-
gramme offering standardised vocational training to low-achieving youths. It
leads to a VET Certificate, which is different from the Federal VET
Diploma obtained after a three- or four-year apprenticeship. Data of two Swiss
longitudinal studies including a sample of apprentices on a two-year training
course with either a special needs (N = 28) or a regular school (N = 261) back-
ground at lower secondary, and a sample of graduates on a three-year
training course (N = 118) are used to study the success of the two-year apprentice-
ship from a comparative perspective. The findings confirm that the new appren-
ticeship offers favourable learning opportunities that foster employability and
upward mobility after graduation. However, the findings also indicate limitations
of the two-year apprenticeship, such as the least successful learners can only profit
from the new form of apprenticeship to a certain degree.

Keywords: apprenticeship; school-to-work transition; low achievers; VET
reform; longitudinal study; Switzerland

Introduction

Preparing young people for the labour market and facilitating their successful transi-
tion from school to work is becoming more and more important in modern society.
Apprenticeships have not only been seen as a specific model of training and learn-
ing, but also as a specific institutional form of vocational education and training
(VET) that ensures smooth school-to-work pathways (Raffe 2008). More specifi-
cally, apprenticeships have been seen as an appropriate means to integrate learners
who have low school achievements in the labour market. This has always been the
case in countries with a long tradition in apprenticeship training, such as Germany
and Switzerland (Kammermann, Hübscher, and Scharnhorst 2009; Stalder and Näg-
ele 2011; Wettstein and Gonon 2009; Euler and Severing 2006), but also in other
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countries whose VET systems are mainly school based (e.g. France with the ‘certifi-
cat d’aptitude professionnelle’ (CAP) [Ministère de l’éducation nationale 2010;
Brockman, Clarke, and Winch 2008], or England with the skill-based ‘National
Vocational Qualifications’ [Frisch 2006; Brockmann et al. 2008; Fuller and Unwin
2003, 2009]). In recent years, however, political concern has grown for those young
people who seem to lack sufficient school achievements to: enter apprenticeship
programmes, follow such a programme without dropping out, graduate successfully
and find gainful employment afterwards (see, for example Descy 2002; Ecoplan
2003; Kammermann 2009; Stalder 2010; Stalder, Meyer, and Hupka-Brunner 2008;
Bertschy, Cattaneo, and Wolter 2009). Consequently, educational means were
sought that would increase the employability of those weaker learners and support
their school-to-work transition.

In Switzerland, which is internationally praised for its apprenticeship system
(Ryan 2001; Raffe 2008), a new type of two-year apprenticeship programme has
been introduced to counter the problem of dropout and lack of employability of
academically lower achieving youth. In this article this VET reform will be pre-
sented and discussed on the basis of a four-year evaluation. The article is divided
into six sections. Following this introduction, the second section gives an overview
of the Swiss apprenticeship system focusing on the introduction of the two-year
apprenticeship, the so-called two-year basic training course with Federal VET Cer-
tificate that was established by the new Vocational Training Act in 2002 (Swiss
Confederation 2002). In the third section, referring to the concept of earning-ori-
ented pedagogy, three assumptions related to the introduction of this two-year
apprenticeship are discussed:

(a) creating favourable learning opportunities for lower achieving youth;
(b) fostering employability for young people with a Federal VET Certificate and

providing possibilities for upward mobility to three-year apprenticeships
within the VET system;

(c) ensuring satisfaction with the apprenticeship as well as general satisfaction
with life.

These assumptions will be empirically tested in sections four (Method) and five
(Results). The findings are discussed in the Conclusion.

Apprenticeship as a successful model of training in Switzerland

The Swiss educational system is highly differentiated and selective. At the end of
primary school (ISCED 1), pupils are channelled into different lower secondary
school tracks with so-called ‘special needs,’ ‘basic’ or ‘expanded’ curricula (ISCED
2, years 7 to 9; ages 13/14 to 15/16). As research shows, people with low academic
achievements encounter several difficulties in the transition from school to work.
They are not only more likely to follow a school track with special needs and basic
curriculum, but also have reduced chances to enter an apprenticeship or another
educational programme at the upper secondary level (Hupka-Brunner, Sacchi, and
Stalder 2010; Meyer, Stalder, and Matter 2003; Imdorf 2007).

Swiss educational policy aims to ensure that by 2015 95% of all youths accom-
plish a post-obligatory education qualification at upper secondary level (Swiss Con-
ference of Cantonal Ministers of Education 2006). The introduction of a new two-
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year apprenticeship can be seen as one measure to achieve this aim and to optimise
the transition from school to work for young people including those with low aca-
demic achievements.

Vocational education and training is the predominant form of upper secondary
post-compulsory education in Switzerland. Two thirds of young people enrol in
VET programmes (Office for Professional Education and Technology [OPET]
2010a). Most of them enter apprenticeship training that combines school-based edu-
cation at vocational school and work-based learning in a company (OPET 2010a;
Stalder and Nägele 2011; Wettstein and Gonon 2009). There are two types of
apprenticeships: three- to four-year apprenticeships for the higher achieving youth
that lead to a Federal VET Diploma (Eidgenössisches Fähigkeitszeugnis [EFZ]);
and the new two-year apprenticeships for the lower achieving youth that lead to a
Federal VET Certificate (Eidgenössisches Berufsattest [EBA]) that focus on practi-
cal activities and include support measures if needed (Swiss Confederation 2002;
OPET 2005; 2007) (see Table 1 and Figure 1).

Both types of apprenticeship programmes are standardised at national level; both
are regulated by ordinances that are individually set up for every occupation. Per-
meability between the two-year and the three- or four-year programmes is ensured
within occupational groups by following the principle of potential upward mobility
and by aiming at avoiding dead ends (Hoeckel, Field, and Grubb 2009).

By 2010, over 200 ordinances for Federal Diploma-VET programmes and 29
ordinances for Federal Certificate-VET programmes were in force (OPET 2010b).
In 2007, the first graduates completed a two-year apprenticeship with Federal VET
Certificate in retail sales (retail business assistant) and hospitality (kitchen, restau-
rant and hotel employees). At present, approximately four per cent of all VET pro-
grammes run for two years (they include 9351 apprentices from a total of 209,301)
(Federal Statistical Office [FSO] 2009, 4).

Standardisation and upward mobility towards the three-year apprenticeship are
crucial elements of the two-year apprenticeship. The standardisation of the training
should ensure that young professionals with a Federal VET Certificate meet labour
market needs. At the end of the training, apprentices should not only have the skills
needed and professional attitude to enter gainful employment, but also to transfer to
a higher level of training (three-year apprenticeship) (OPET 2005; Barmettler
2008).

The introduction of the two-year apprenticeship under the new Swiss Vocational
Training Act (Swiss Confederation 2002) represents a shift in paradigm. It follows
the former elementary training programme, which lasted one to two years and
ensured vocational training of the lower to lowest achieving youth. Elementary
training programmes focused on the individual ability of the learner, rather than
aiming to reach the goals of a standardised programme. The programmes had a
strong special needs-oriented pedagogy and they specifically welcomed learners
from special needs schools. In contrast to the new two-year apprenticeship, elemen-
tary training did not lead to a standardised, federally recognised certificate of upper
secondary level education (Kammermann, Hübscher, and Scharnhorst 2009; Wett-
stein and Broch 1979).

Integrating youths with a special needs background can be seen as a major chal-
lenge for the standardised two-year apprenticeship. There is some concern among
experts in the field of special education that – due to standardisation – the require-
ment to enter and successfully complete the two-year apprenticeship would rise
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above the academic skills of school leavers who formerly entered the elementary
training programme (Kammermann 2010; Kammermann, Hübscher, and Scharnhorst
2009; Lischer 2007). Thus, when discussing the potential of the new two-year
apprenticeships as regards their learning opportunities, employability and options to
transfer onto the VET Diploma-level, the individual academic background of the
learners has to be considered and integrated as a main feature in the evaluation
model. This is being done by paying particular attention to the apprentices with a
special needs background: by comparing their school-to-work transition with
apprentices who attended basic-level regular classes at lower secondary and with
apprentices on a three-year programme with regular school background.

The concept of employability: an earning-oriented perspective

Modern societies are characterised by a strong relationship between education and
work. Vocational education and training is the linking factor; it provides competenc-
es and skills for development and wealth, and focuses on learning while working
(Gonon et al. 2008). Conceptual perceptions and explanations of the relationship
between work and education are supposed to be relatively stable within societies,
but to differ between different societies (Kraus 2008). Employability as a main
objective for VET is however crucial for all VET systems.

The concept of employability has been discussed from psycho-social (see
Fugate, Kinicki, and Ashforth 2004), economical (see de Vries, Gründemann, and
van Vuuren 2001) and educational perspectives (see Groot and Massen van den
Brink 2000; Knight and Yorke 2002; Kraus 2008). Generally, employability is
defined as the ability of the individual to fulfil requirements for employment:
‘Employability is the capability to adjust and apply professional, social and method-
ological competences purposefully and self dependently under constantly changing
framework requirements in order to find and stay in employment’ (Rump and Eilers
2006, 21; translated by Kraus 2008).

Table 1. Portrayal of Swiss VET programmes.

Former elementary
training programme

Two-year
apprenticeship

Three-year
apprenticeship

Focus Individualised
programme

Standardised
programme

Standardised
programme

upward mobility to
three-year
apprenticeship

upward mobility to
tertiary-level (type B)

Curriculum Practical training Focus on practical
training

Focus on practical
training

1 day per week at
vocational school

1 day per week at
vocational school

1 day per week at
vocational school

Duration 1–2 years 2 years 3 years
Certificate Individualised

attestation
Federal VET Federal VET
Certificate Diploma

Lower secondary
education of
apprentices
(target
population)

a) Special needs
education

a) Regular school
(basic demands)

Regular school (basic
demands or higher)

b) Regular school
(basic demands)

b) Special needs
education
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The theoretical framework for the investigation of our core assumptions regard-
ing employability and upward mobility (see section one) is built on earning-oriented
pedagogy (erwerbsorientierte Pädagogik; Kraus 2006; 2008). Expanding the defini-
tion of employability as an individual’s qualification towards gainful employment –
which emphasises the individual and their achievements (Kraus 2005) – this Ger-
man understanding of employability stresses the roles of employers, society and
pedagogical institutions in defining the meaning of ‘employability’ and in fostering
employability. One of the main elements of earning-oriented pedagogy is the con-
ceptualisation of the earning schema that refers to a historically grown, socially
embedded and constantly developing understanding of significant preconditions for
employability (see Figure 2).

Earning, as an elementary function, comprises the societal context on the one
hand and the means by which people can gain the individual capacity to deal with
the requirements of the working society on the other hand.

The approach of earning oriented pedagogy assumes that within a given society we
find historically developed patterns of how the relation between individual and earning
sphere, i.e. the sphere in which income-earnings take place, is conceptualised and reg-
ulated. Theoretically, these patterns can be described as earning schema. In practice,
they are part of the cultural and structural foundations of a society that, on the one
hand, allow a person to make a living by earning and, on the other hand, provide soci-
ety and economy with the manpower that is needed in a certain social and economical
order. (Kraus 2008, 57)

The introduction of the earning schema permits a theoretical approach to the
relationship between work and education that is independent of specific cultural,

Figure 1. The Swiss VET system. Source: OPET 2010a, 5. � OPET Switzerland.
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social, economical and political contexts. The contents of the earning schemata
might be different in different societies, however, structurally they always cover the
dimensions of expertise (technical knowledge and skills), general competencies
(behavioural and interpersonal competencies) and earning orientation (a person’s
relation to their own manpower, both in a concrete working context as well as more
general in their biography and daily life).

The earning schema combines societal, economical and individual interests into
a bundle. Its specific content is constructed through a negotiation process between
the three dimensions of the earning sphere, the earning-oriented pedagogy and the
individuals and their specific expectations (Kraus 2006). Moreover, the earning
schema builds a frame of reference to the persons and institutions involved in the
three dimensions. This is especially true for the dimension of pedagogy: one of ped-
agogy’s tasks is to explicitly focus on the development of the individual precondi-
tions for gainful employment. This means that, on the one hand, the individual has
to take on the responsibility for their actions (and learning process) and for their
well-being. On the other hand, the company and vocational schools (the earning-ori-
ented pedagogy) are responsible for offering appropriate general conditions while
supporting the apprentices in their employability acquirement (Kraus 2005, 96,
133). These conditions can be defined as a learning environment that is well
adapted to the apprentices.

An asset of the concept of earning schema as a specification for employability
is its focus on the interdependence of the three dimensions earning sphere, earning-
oriented pedagogy and individual. Employability, in its earning-oriented concept,
depicts a compromise between subject orientation (individual’s perspective) and

Earning sphere 
needs adequate workers 
includes expectations and 
requirements of employers 
and work places, embedded 
in labour market structures 
and conditions, policy

Earning-oriented 
pedagogy 

has to respond to societal 
expectations with respect 
to  its intermediate 
function between 
individual and earning 
sphere  

Individual 
has to ensure a living 
by acquiring 
expertise, general 
competencies and 
earning orientation 

Earning schema 
conceptual framework concerning preconditions for 

employability (expertise, general competences, earning 
orientation, labour market needs) 

Figure 2. Structure of the earning schema with its three dimensions (see Kraus 2006, 209,
adapted).
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object orientation (economic conditions). However, the crucial question of whether
a balanced interplay can really be guaranteed has to be raised. Is not the labour
market the predominant element? There seems to be a mismatch rather than an
equilibration because in fact the employers define the conditions for employability.
Nevertheless, the earning schema with its special focus on the pedagogical dimen-
sion through earning orientation does form an ideal framework for an evaluation of
VET reforms – here the new form of two-year apprenticeship – because it links
overall structural orientation with the individual learner’s perspective. This linkage
is an important characteristic of the dual VET system.

To study the employability of youths with a VET Certificate we take into
account all three dimensions of the earning schema developed by Kraus. The
dimension of the earning sphere is accounted for by examining the working and
further employment conditions of young people with a VET Certificate (see section
one, assumption b). Successful placement in the labour market can be seen as indi-
cator that young people’s training corresponds to the needs of the labour market,
the specific employer and the workplace. Similarly, upward mobility can be looked
at from an earning sphere perspective and interpreted as a demand of the labour
market for more qualified workers (of course, it also includes the individual who
adapts to those demands). The dimension of earning-oriented pedagogy, concentrat-
ing on the duty of pedagogical institutions to mediate between expectations of the
individual and the earning sphere, is included through the assessment of the learn-
ing opportunities offered by companies and vocational schools (see section one,
assumption a). The dimension of the individual, as the third important perspective,
is taken into account by including the individuals’ educational achievement, and by
assessing their satisfaction with the apprenticeship, and their general satisfaction
with life (section one, assumption c). Satisfaction scores are used as an indicator for
individual interests and expectations towards their apprenticeship, and show whether
or not those interests are met by the learning opportunities.

In general, the three assumptions which are used to study employability clearly
reflect the context-specific meaning of employability – the first two assumptions:
(a) creating favourable learning opportunities for lower achieving youth; and (b)
fostering employability and providing possibilities for upward mobility are based on
criteria defined by educational and labour market policy (OPET 2005; Barmettler
2008; Kammermann et al. 2009). The third assumption: (c) ensuring satisfaction
with the apprenticeship as well as general satisfaction with life, is based on an indi-
vidual and subjective perspective of the learner (Stalder 2009).

Method

Data

Three groups of apprentices are studied in a comparative perspective to test the core
assumptions related to the introduction of the two-year apprenticeship described
above: (1) apprentices from two-year apprenticeships who finished lower secondary
education in a special needs school (2-Yr-Spec); (2) apprentices from two-year
apprenticeships with a regular school background (track with basic demands) (2-Yr-
Reg); and (3) apprentices from three-year apprenticeships and with a regular school
background (3-Yr-Reg). The data are taken from two Swiss longitudinal studies that
both included apprentices from the German, the French and the Italian parts of
Switzerland.
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The first study, the VET Certificate-Career Study (VET-CCS) studied
the school-to-work pathways of apprentices who graduated from the two-year
apprenticeship with Federal VET Certificate (Eidgenössisches Berufsattest) in the
hotel and restaurant sector or in the retail sales sector in 2007. Apprentices were
surveyed at three points in time: first, towards the end of the two-year apprentice-
ship (sweep 1); second, 14 months after graduation (sweep 2) and third, 30 months
after graduation (sweep 3) (Kammermann et al. 2009; Kammermann and Hättich
2010). For the purpose of our analysis (see Introduction), the apprentices with Fed-
eral VET Certificate were split into two groups: those who had completed lower
secondary in a special needs education track (2-Yr-Spec) (N = 28), and those who
had finished lower secondary in a regular school track with basic requirements (2-
Yr-Reg) (N = 261).

The second data set used is based on the longitudinal study Transition from Edu-
cation to Employment (TREE) that analyses post-compulsory pathways of over 6000
young people in the years 2000 to 2010 (Stalder, Meyer, and Hupka-Brunner 2011).
The sample used here comprises a TREE subsample of 118 apprentices who finished
lower secondary school in a regular school track with basic academic requirements
and who afterwards completed a three-year apprenticeship with Federal VET
Diploma (Eidgenössisches Fähigkeitszeugnis, EFZ) (3-Yr-Reg), in the hotel and res-
taurant sector or the retail sales sector.1 Again, data from three measurement points
in time were used: the first, just before the end of the apprenticeship (sweep 1); the
second, 19 months (sweep 2) and the third, 31 months (sweep 3) later.

Sample characteristics varied considerably between the three groups of appren-
tices (see Table 2). The group comprising people from 2-Yr-Reg is marked by a rel-
ative high proportion of apprentices from the hotel and restaurant sector and
apprentices with a migration background (i.e. who themselves or whose mother or
father were born abroad). In the two other groups, distribution between occupations
was more even, and fewer apprentices had a migration background.

Return rates for sweep 2 in relation to sweep 1 ranged between 64.3% and
80.5%; and for sweep 3 in relation to sweep 1 they ranged between 52.1% and
69.5%. As expected and shown in other research, response rates were highest for
the group of apprentices with the highest educational level: 3-Yr-Reg (see, for
example Sacchi 2008).

Measures

Measures were mostly taken from the TREE questionnaire (Stalder et al. 2011).
Learning opportunities at the end of the apprenticeship in both studies (sweep 1)

were measured by the variability of learning at the company (3-item scale [e.g. ‘At
work, I can learn a lot of new things’] adapted after Prümper, Hartmannsgruber,
and Frese [1995], range 1–5, Cronbachs Alpha = .75), the workload at the company
and at vocational school (two 5-item scales [e.g. ‘At work, I have too much to do,’
‘At school, I have too much to do’] adapted after Prümper et al. [1995], Cronbachs
Alphacompany = .68, Cronbachs Alphaschool = .81), and the perceived competencies
of apprenticeship trainer (5-item scale [e.g. ‘My apprenticeship trainer is good at
explaining things’], TREE [2008], range 1–4, Cronbachs Alpha = .90).

Employability and upward educational mobility were investigated by looking
at the employment and education situation at sweep 2 and 3. We were especially
interested in stable versus precarious work situations, the latter being marked by
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work contracts with limited duration and wages that did not ensure a minimum
living standard (see Maier and Dörau 2010). As regards upward mobility, that is
permeability to further training, specific attention was given to the enrolment in
three-year apprenticeships in sweep 2.

Satisfaction included measures at a specific level (satisfaction with apprentice-
ship) and a general level (satisfaction with life). At the specific level, overall educa-
tional satisfaction (single item with Kunin-faces [e.g. ‘All in all, I’m satisfied with
my apprenticeship’], TREE [2008], range 1–7), as well as satisfaction with the
occupation (4-item scale [e.g. ‘I’m very pleased with the work I do in my occupa-
tion’], TREE [2008], range 1–4, Cronbachs Alphaoccu = .84) and with the company
(3-item scale [e.g. ‘My training company is a place where I like to be’], TREE
[2008], range 1–4, Cronbachs Alphacompany = .80) was measured. In addition, a ret-
rospective evaluation with three single items in sweep 2 assessed whether, in their
present employment, former apprentices could use the skills they had acquired at
vocational school and in the company, and whether they would choose their appren-
ticeship again (TREE 2008, scale 1–4). Finally, as a more general measure, overall
satisfaction with life was assessed (5 items, [e.g. ‘I am happy with the way my life
plan unfolds’], Grob et al. [1991], range 1–6, Cronbachs alphasatl = .86).

Results

Learning opportunities (sweep 1, end of apprenticeship)

Group differences as regards the learning situation shortly before completing the
two- or three-year apprenticeship were measured with ANCOVAs, with gender,
occupational group and migration background (i.e. oneself, mother or father being
born abroad) as control variables. Means, standard deviations and test statistics are
presented in Table 3.

Apprentices’ ratings as regards their learning opportunities in the final months
of their apprenticeships were on the positive side for all three groups. On average,
apprentices’ assessment of workload at school and at the company was at a medium
level, whereas variability of learning and pedagogical competencies of apprentice-
ship trainers were judged to be at a high level. Apprentices in two-year apprentice-
ships did not differ from those in three-year apprenticeships. Differences between
the three groups of apprentices were not statistically significant.

Employability and upward mobility (sweep 2 and 3, after graduation)

Employment and education situation after graduation
Table 4 shows the educational and work situation of the three groups of appren-

tices approximately 18 months (sweep 2) and 30 months (sweep 3) after they had
graduated from their apprenticeship.

Results show significant differences for sweep 2. Apprentices with 2-Yr-Reg
were more often than expected enrolled in a three-year apprenticeship. Apprentices
with 2-Yr-Spec were more often in another situation, that is, mostly neither in edu-
cation nor in employment. By contrast, apprentices having finished a 3-Yr-Reg were
significantly more often in employment.
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No differences were found for sweep 3, which is 30 months after the appren-
tices had obtained their VET-Certificate or VET-Diploma. Approximately 80% of
all three groups were in employment.

Salary level

Group differences as regards monthly net salary levels were measured with ANCO-
VAs, with gender, occupational group and migration background (i.e. oneself,
mother or father being born abroad) as control variables.

For those graduates who were employed in sweep 2 or sweep 3, salary levels
(net) seemed to be lowest for 2-Yr-Spec. In sweep 2, they earned on average 2923
SFR, whereas apprentices from 2-Yr-Reg earned 3375 SFR and apprentices from 3-
Yr-Reg earned 3272 SFR. In sweep 3, apprentices from 2-Yr-Spec earned on aver-
age 2999 SFR, whereas apprentices from 2-Yr-Reg earned 3396 SFR and appren-
tices from 3-Yr-Reg earned 3246 SFR. Due to the small sample size of the special
needs group, group differences were not statistically significant for sweep 2 and nei-
ther for sweep 3 (sweep 2: F = 1.516, p = .223; sweep 3: F = 1.076, p = .345).

Similarly, group differences as regards the proportion of young people whose
salary is below the minimum level of SFR 3000 was not statistically significant in
sweep 2 and not significant in sweep 3.

Type of work contract

In sweep 2, 2-Yr-Spec were more often in work contracts with limited duration than
the other two groups. By contrast, 3-Yr-Reg had a permanent work contract more
often than the two other groups. Permanent contracts were held by: 95% of the
three-year-apprentices, 87% of the apprentices from a two-year-apprenticeship and a

Table 4. Educational and work situation after graduation (sweep 2 and 3).

Two-year
apprenticeship
special needs
education

Two-year
apprenticeship
regular school

Three-year
apprenticeship

Sweep 2 (1.5 years after graduation)
Employment 50% 61% 76%

b

Three-year apprenticeship
a

11% 27% 15%
Other situation 39% 11% 9%
Total N ( = 100%) (18) (176) (95)
Chi2(4) = 19.036; p = .001

Sweep 3 (2.5 years after graduation)
Employment 78% 79% 80%
Three-year apprenticeship

a

11% 6% 11%
Other situation 11% 15% 9%
Total N ( = 100%) (18) (136) (82)
Chi2(4) = 3.85; p = .425

Note: aOr other educational programme leading to an upper secondary diploma with higher demands;
bNumbers in bold: standardised adjusted residuals > 2.0.
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regular school background and only 67% of the apprentices with a special needs
education background (Chi2(2) = 7.493; p < .05).

In sweep 3, more than 90% of all the three groups of apprentices had a perma-
nent work contract. Group differences were not statistically significant (Chi2(2) =
1.266; p = .513).

Satisfaction with apprenticeship (sweep 1 and 2) and with life (sweep 1, 2 and 3)

Satisfaction with apprenticeship

Group differences as regards satisfaction with the apprenticeship were mea-
sured with ANCOVAs, with gender, occupational group and migration status
(i.e. oneself, mother or father being born in Switzerland or abroad) as control
variables.

Satisfaction with the apprenticeship at sweep 1 – be it general or more
specifically with the occupation and the company – was rather high. Results
show, however, significant differences between the three groups analysed (see
Table 5). The analyses confirmed that general satisfaction and satisfaction with the
company was lower for 2-Yr-Reg in contrast to 3-Yr-Reg (pgeneral satisfaction < .05;
psatisfaction company < .001). 2-Yr-Reg were generally less satisfied and specifically
less satisfied with their occupation than 2-Yr-Spec (pgeneral satisfaction < .05;
psatisfaction company < .05).

Looking back retrospectively, VET graduates, who were in employment in
sweep 2, judged skills and competencies acquired at vocational school and in the
company as being useful for their current job. Similarly, all three groups were rather
positive about their training occupation, claiming that they would choose the same
occupation again if they had to restart their apprenticeship. No differences were
found between the three groups.

Satisfaction with life

Finally, satisfaction with life was measured with a repeated measurement ANCOVA,
assessing differences between the three groups of apprentices (between effects) and
development between sweep 1, 2 and 3 (within effect). Again, no statistical differ-
ences were found. Satisfaction scores ranged between 4.7 and 5.0 on a scale
between 1 and 6 (Fgroup differences = 1.140; df = 2; p = .324; Flife satisfaction = .555;
df = 2; p = .574).

Discussion

The assessment of employability of apprentices after a two-year apprenticeship fur-
nishes predominantly positive evidence for all three dimensions of the earning
schema that formed the theoretical framework of the analyses presented in this
article.

Our findings show that the two-year apprenticeship is creating favourable learn-
ing opportunities for young people and supporting them on their way towards the
Federal VET Certificate (dimension of earning-oriented pedagogy). Apprentices
on two-year apprenticeship, whether coming from special or from regular classes,
are coping rather well with the workload in the company they work for and at
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vocational school. They attribute high competencies to their apprenticeship trainers
and judge that the variability of learning is ample. Their level of satisfaction (indi-
vidual’s dimension) is high, be it regarding the training itself, the occupation or at
a general level. These results do not differ from the results of the apprentices on
three-year apprenticeship. It can be said that the two- (and the three-year) appren-
ticeships meet their learners’ requirements, and are judged by the latter as providing
suitable training for them. However, the 2-Yr-Reg learners seem to be less satisfied
than the 2-Yr-Spec learners and the 3-Yr-Reg learners. In-depth analyses show that
for more than half of the 2-Yr-Reg learners the chosen occupation did not corre-
spond with their initially desired occupation. These results – taking into account the
still high level of satisfaction – could mean that the apprentices try to adapt to their
particular situation and ‘make the best’ of the situation. However, they also show
that the Swiss VET-system is not able to offer sufficient occupational choice to peo-
ple from regular schools, forcing some of them to do a detour on their occupational
pathway and to prolong their training by at least one year to gain a VET Diploma.
Further analyses will have to take a closer look at these findings.

Medium-term employability. After a two-year apprenticeship seems to be estab-
lished for the majority of young professionals with Federal VET Certificate, with
approximately 80% of the young people being in employment two and a half years
after completion of their training, not differing from young people with a three-year
apprenticeship (dimension of the earning sphere). These results can be seen as a
positive outcome and they seem to highlight the success of the new two-year
apprenticeship programme. They seem to contradict the significant relation between
low formal qualification and enhanced risk of unemployment stated by Dostal in
Germany (2001; see also Reinberg and Hummel 2007; Rothe and Tinter 2007) and
by Bertschy et al. in Switzerland (2009). Medium-term salary levels are similar for
all apprentices regardless of school background and apprenticeship type. These
results confirm the assumption that two-year apprenticeships are a good way to inte-
grate academically disadvantaged youths in the labour market (see Gruber and
Weber 2007). From a short-term perspective, however, low-achieving young people
coming from special needs schools are more often at an increased risk to find
themselves in a precarious work situation: they are more often unemployed and
have work contracts with limited duration one year after apprenticeship training.
These results thus confirm partly the difficulties faced by young people with a low
educational level when entering the labour market (see Maier and Dörau 2010;
Bertschy et al. 2009; Descy 2002). The assumption of upward mobility for
apprentices with a Federal VET Certificate was clearly met. However, transition to
a three-year apprenticeship was mainly limited to apprentices who had attended
regular classes.

Although overall results underline the success of the new two-year apprentice-
ship according to the goals of VET reform, as set by the Swiss government (OPET
2005; Barmettler 2008) and at least partly by the learners themselves, a more criti-
cal interpretation of the results has to be considered:

First, success might by related to the fact that the two-year apprenticeship is in
its first implementation, which is characterised by especially committed apprentice-
ship trainers, thus creating a positive effect on the quality of performance (see
Scherrer 2008).

Second, the present data are restricted to transitions from the end of the appren-
ticeship to first years in employment, and do not allow investigations prior to the
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end of training. The spectrum of conclusions is limited on those youth who success-
fully entered and completed their apprenticeship and cannot be generalised for less
successful young people. Also, the data do not allow explanation of why some
youths from regular schools directly enrolled in three-year apprenticeships, whereas
others first entered the two-year apprenticeship programme before moving on to the
more demanding three-year VET programme. Further research should analyse the
transition of school leavers from compulsory schools to the VET system in order to
better understand whether it’s the young people who freely choose to enrol in a
two-year apprenticeship or whether they are obliged by the employers to do so.

Third, findings of similar and successful labour market outcomes of two- and
three-year apprenticeships might not only be a consequence of the reform itself, but
rather of the favourable general preconditions of the Swiss labour market (Schel-
lenbauer et al. 2010). Overall, youth employment rates in Switzerland are on a high
level in comparison to other OECD countries (Dubach, Guggisberg, and Stutz
2009; Ryan 2008), thus also allowing enhanced integration of lower qualified peo-
ple. Rates of unqualified employees in both the retail sales and the hospitality sector
are rather high and the overall wage level is rather low. Employment rates do not
differ a lot, especially during the first years following labour market entry, between
young workers with or without an upper secondary degree (OECD 2008, 40). Simi-
larly, one year after leaving initial education, average salary level difference
between qualified and unqualified people in retail sales and hospitality sector in
Switzerland is not more than 200 SFR/month (FSO 2010). It might, however, be
expected that employment perspectives get worse in the longer run (after five or ten
years) (see OECD 2008). Future research has to focus on additional investigations
five to ten years after the end of the two-year apprenticeship in order to evaluate
the stability and precariousness of the long-term occupational pathways of young
people with Federal VET Certificate. Also, additional research with other occupa-
tional groups and different labour market conditions might be used to further elabo-
rate our findings.

Nevertheless, in spite of these more critical remarks, and using an earning-ori-
ented approach to employability, it can generally be concluded that the two-year
apprenticeship seems to be a promising model of training. It successfully links the
interests of learners and the labour market and is accepted by both school leavers
and training companies. The strong tripartite VET tradition in Switzerland, which
emphasises the role of employers, vocational schools and state authorities in all
reform ambitions, might be an important factor that explains the success of the new
form of apprenticeship.

On a general level, it seems that the political objectives of the reform – creating
favourable learning opportunities, fostering employability and potential upward
mobility – are key elements which are crucial for all VET programmes in modern
working societies, and thus independent of VET cultures and traditions. Strongly
formal structures on a national level – including standardisation of training – seem
to be a good means to support individuals to acquire the prerequisites to success-
fully enter the labour market and to follow positive and upward occupational path-
ways. This finding can be of interest in general and specifically for countries with a
strong apprenticeship system such as Germany (Deissinger and Hellwig 2005, Gru-
ber and Weber 2007; Musekamp and Becker 2008), but also for countries with
fewer apprenticeship programmes, such as Australia, for example (see Bowman,
Stanwick, and Blythe 2005).
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Finally, there is a more general question linked to reforms such as the two-year
apprenticeship programme: should an education and training system adapt to the
specific needs of the learners or should the learners adapt to the specificities of the
system? Our results suggest that both are needed. Reforms have implications both
for the overall architecture of Swiss VET and for the individual learners. The VET
system has become more flexible and more permeable – both important assets of
modern education systems – with the disadvantage of possibly increased educa-
tional costs due to the prolongation of education. Low-achieving learners are given
the opportunity to ‘demonstrate’ their employability by a certificate of a nationally
standardised training – with the potential risk of special needs students being
excluded. Educational reforms have to pay special attention to possibilities of
lower-level vocational training: e.g. work-related training for disabled young people
which is offered by special institutions for disabled people (Sempert and Kammer-
mann 2010).
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Career success of graduates with VET Certificate 
Barbara E. Stalder & Marlise Kammermann1 

 

Abstract 

In Switzerland, the two-year VET program leading to a Federal VET Certificate aims 

at ensuring successful integration into labor market as well as upward mobility to low-

achieving youth. Findings of a longitudinal study show that these aims are partly achieved en-

abling successful careers to the majority of VET Certificate graduates in the hospitality and 

the retail sales sectors. However, attention has to be given to the group of graduates who fol-

low an at-risk pathway during the first five years after graduation. 

 

Abstract en français 

En Suisse, la formation initiale de deux ans avec attestation fédérale de formation pro-

fessionnelle (AFP) a été introduite en 2004 avec le but d’améliorer l’intégration au marché de 

travail ainsi que la perméabilité envers des formations à niveau plus élevé pour les jeunes dé-

favorisés. Les résultats d’une étude longitudinale indiquent une réussite partielle de ces buts. 

La plupart des jeunes titulaires d’attestation dans le commerce de détail et l’hôtellerie-

restauration suivent des carrières à succès. Toutefois, il faut prêter attention aux jeunes qui 

suivent un parcours professionnel précaire suite à la fin de la formation. 

  

                                                 

1 We would like to thank Christina von Rotz and Achim Hättich for their support with 
data preparation. 
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Introduction 

While pathways from education to employment generally have become more individu-

alised and discontinuous (Walther & Plug, 2006), comparative research on vocational educa-

tion and training (VET) has repeatedly praised the apprenticeship system for providing young 

people with relatively smooth and linear school-to-work transitions (Raffe, 2008). However, 

more recent research has illustrated increasing transition risks for a considerable part of the 

apprentices, and especially for those young people, who seem to lack the academic skills or 

the personal resources to successfully finish VET and to find gainful and stable employment 

afterwards (Beicht & Walden, 2014; CSRE, 2014; Stalder, 2012). 

To increase employability and promote secure labor market transitions of lower-

achieving youth, the two-year apprenticeship has been introduced under the new Swiss Voca-

tional Training Act (Swiss Confederation, 2002). By promoting employment opportunities, 

vocational education and training may decrease the risk of poverty and protect social security 

(Schmid, 2013). The first two-year apprenticeships started in 2005 in the retail sales and hos-

pitality sector, and in 2007, the first cohort of 1’373 apprentices obtained their VET Certifi-

cate. 

Up to date, little is known about the career outcomes of graduates from two-year ap-

prenticeships (CSRE, 2014). In this article the goals and the content of the new two-year ap-

prenticeship program in comparison to the traditional three- to four year programs are de-

scribed. Based on recent findings in career success research and data from two longitudinal 

studies, the short- and mid-term career success of apprentices with VET Certificate and VET 

Diploma are compared.  

 

1. VET in Switzerland: Two-year and three- to-four year apprenticeships 

In Switzerland, two thirds of young people enroll in initial VET programs (SERI, 

2014b). The majority of them are in dual apprenticeships that combine school-based education 

at vocational school and work-based training in a company (Stalder & Nägele, 2011). There 

are two types of apprenticeships: three- to four-year apprenticeships for higher achieving 

youth that lead to a Federal VET Diploma (CFC, Certificat fédéral de capacité); and two-year 

apprenticeships for lower achieving youth that lead to a Federal VET Certificate (AFP, Attes-

tation fédérale de formation professionnelle), focus on more specific and less complex practi-

cal activities and include support measures if needed (OPET, 2007). Both types of apprentice-

ships aim to provide young people with the needed skills, knowledge and attitudes to become 
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integrated into the labor market and society and to develop on an occupational and personal 

level (OPET, 2007, Art. 3a; Swiss Confederation, 2002). Irrespective of the qualification level 

(VET Diploma or VET Certificate), permeability between the programs should allow all pro-

fessionals to pursue additional education and training and to change the pathways of their 

working lives. Thus, dead ends should be avoided and life-long learning promoted (Swiss 

Confederation, 2002). 

Employability and potential upward mobility towards further VET are the major goals 

of the two-year apprenticeship with VET Certificate. Standardization of training – based on 

the profile of a skilled worker – should ensure that VET Certificate graduates not only have 

the skills, knowledge and attitudes to be employed as a qualified worker, but also the ability 

and willingness to transfer to a three- or four- year apprenticeship (Kammermann, Stalder, & 

Hättich, 2011; SERI, 2014a).  

Two-year and three- or four-year apprenticeships are all regulated by ordinances, 

which determine profiles for qualified professionals at different levels. The ordinances are de-

veloped by the trade associations in the specific occupational field, individually set up for eve-

ry occupation and standardized at national level. Details of training are defined in occupation-

specific curricula for the three learning sites, i.e. host companies, VET schools and industry 

courses (SERI, 2014a).  

Profiles for qualified workers after a two and a three- or four-year apprenticeship main-

ly differ in the extent and complexity of and responsibility for tasks’ execution. Tasks and atti-

tudes for qualified kitchen employees with VET Certificate, for example, include the intake of 

goods and the preparation of dishes on the base of goods as well as acting adapted to compa-

ny, guests and team (OPET, 2004). Tasks and attitudes for qualified cooks with VET Diploma 

extend the named tasks and attitudes by adding, e.g., the refinement of comestible goods and 

the capacity of handling the principles of hygiene, health, safety at work, and environment 

protection (OPET, 2009). No research has studied yet, whether the new type of apprenticeship 

leads to a strict division of tasks, roles and responsibilities between employees with different 

profiles and qualification levels.  
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BOX 1 

Portrayal of Swiss VET programs (adpted after Kammermann et al., 2011, p. 380) 

 

 two-year apprenticeship three- or four-year appren-

ticeship 

Focus standardized program 

upward mobility to three- or 

four-year apprenticeship 

standardized program 

upward mobility to tertiary-

level (type B) 

Curriculum focus on practical training 

1 day per week at vocational 

school 

focus on practical training 

1 day per week at vocational 

school 

Duration 2 years 3 or 4years 

Certificate Federal VET Certificate Federal VET Diploma 

Lower secondary educa-

tion of apprentices (tar-

get population) 

a) regular school  

(basic demands) 

b) special needs education 

regular school  

(basic demands or higher) 

Upward mobility three- or four-year appren-

ticeship 

a) Federal Vocational Bacca-

laureate 

b) Professional education and 

training 

apprentices in 2006/07* 

% female* 

% foreign* 

3’677 

65.7% 

36.1% 

187’057 

38.7% 

13.7% 

apprentices in 2012/13* 

% female* 

% foreign* 

10’932 

46.5% 

36.3% 

210’394 

41.9% 

16.1% 

 

*source: Federal Statistical Office, 

http://www.bfs.admin.ch/bfs/portal/fr/index/themen/15/05/data/blank/01.html  

(Retrieved 07.12.2014) 
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In the year 2012/13, 10’932 apprentices were enrolled in VET Certificate programs, 

and 210’394 were engaged in a VET Diploma program. While the programs differ only little 

according to gender, the proportion of foreign-born youth is markedly higher in VET Certifi-

cate programs (36.3%) than in VET Diploma programs (16.1%). VET Certificate apprentices 

tend to be older, as many of them had to prolong schooling (e.g., class repetition in compulso-

ry school) or had been downgraded from a VET Diploma program (Stern, Marti, von Stokar, 

& Ehrler, 2010).  

 

2. Careers after VET: Indicators of career success 

The goals of the two-year apprenticeship, such as enabling individuals to be and re-

main employed, to engaging in further training or to develop on a personal level, encompass a 

specific understanding of post-graduation careers, which are marked by positive career devel-

opment and career success. In neutral terms, a career can be defined as any “sequence of em-

ployment related positions, roles, activities and experiences encountered by a person” (Arnold 

& Randall, 2010, p. 594). Career success refers to a specific moment in the career and is de-

scribed as “the accomplishment of desirable work-related outcomes at any point in a person’s 

work experiences over time” (Arthur, Khapova, & Wilderom, 2005, p. 179). Career success 

can be measured by objective and subjective indicators (Ng, Eby, Sorensen, & Feldman, 

2005). The former include indicators that can be observed from outside (e.g., occupational sta-

tus, salary), the latter the subjective interpretations that employees may have of their career 

and its outcomes (e.g., career or job satisfaction). While some people might relate career suc-

cess to performance (e.g., successfully achieving wished-for goals), advancement (e.g., getting 

promoted), or security (e.g., stable employment, permanent work contract), others might focus 

more on occupational and self-development (e.g., possibilities for skills growth and continu-

ous learning), work-life balance (e.g., feeling happy at work and at home) or general well-

being (e.g., life satisfaction) (Dries, Pepermans, & Carlier, 2008). The meaning of career suc-

cess changes in different career stages and might be adapted to objective career opportunities: 

While some VET Certificate graduates may feel successful, if they find a job with possibilities 

for further learning and upward mobility, others may feel successful, if they find a job at all.  

Two meta-analyses reported that objective success is strongly and positively affected 

by human capital (e.g., high educational level), organizational sponsorship (e.g., training and 

skill development opportunities) and socio-demographic variables (gender: male; race: white), 

and that subjective success is strongly related to career-related motivation (e.g., organizational 
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and occupational commitment) and organizational support (e.g., career-support from supervi-

sor) (Ng et al., 2005; Ng & Feldman, 2014). In contrast, human factor variables, such as edu-

cational background or gender seem to be only weakly related to subjective success (Ng et al., 

2005; Ng & Feldman, 2014). 

Although researchers agree that career success has to be understood as a result of indi-

viduals’ career experiences over time, studies on predictors of career success are often based 

on cross-sectional designs (Arnold & Randall, 2010; Arthur et al., 2005). This has been criti-

cized, e.g. by Gunz and Mayrhofer (2011), who argued that the interest should not only be on 

the career outcome at a certain moment, but on the career itself.  

Up to date, career success research has mainly focused on adult samples or samples 

with highly educated young employees. In contrast, career success of former apprentices has 

rarely been studied, and in particular, little is known about mid- or long-term career success of 

graduates with VET Certificate. Analyzing three-year apprenticeships with VET Diploma, 

Bertschy, Cattaneo, and Wolter (2008) showed that VET graduates were more likely to find an 

adequate job, if they had finished a VET program with higher intellectual demands and had 

obtained higher final marks. Migrant background did not influence the probability of finding 

an adequate job. In a German study, Beicht and Walden (2014) found that the prospect of 

making a rapid progression to qualified employment was significantly lower for young women 

than men, and for VET graduates, whose fathers had lower qualifications. Apprentices with 

migrant background had slightly lower chances to find qualified employment, however, when 

controlling for achievement and social background, the effect was no longer significant. Re-

garding VET Certificate programs, a Swiss study with apprentices from 29 occupations re-

vealed that only 20% transferred directly to the VET Diploma apprenticeship (Stern et al., 

2010). Investigating mid-term career success of VET Certificate graduates it was shown that 

1.5 years after graduation, 25-30% of the graduates were enrolled in a VET Diploma appren-

ticeship and 50-60% were employed (Bachmann Hunziker, Leuenberger Zanetta, Mouad, & 

Rastoldo, 2014; Kammermann, 2010). 

This study investigated the objective and subjective career success of apprentices with 

VET Certificate and VET Diploma in retail sales and hospitality over a period of 5 years. In-

dicators of objective success considered the employment and education situation shortly after 

graduation, the employment situation five years after graduation, and the acquisition of a (sec-

ond) VET Diploma. Indicators of subjective success included apprentices’ life satisfaction, 

and – for apprentices with VET Certificate – fit-perceptions, skills growth opportunities, and 
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career satisfaction five years after graduation. Following Gunz and Mayrhofer (2011) the ca-

reers of the former apprentices are investigated first, by distinguishing four career types: two 

linear careers, which are characterized by stable employment or further education, and two 

nonlinear careers, which include longer spells of unemployment or inactivity. We assume  

1. that careers after VET are linked to apprentices VET qualification and socio-

demographic background, their career-related motivation and career prospects be-

fore graduation; and 

2. that mid-term objective or subjective career-success is related to the specific career 

types of the apprentices. 

 

3. Method 

3.1 Data 

To test the assumptions we rely on data from a) a sample of 87 apprentices from the 

VET-CCS, who obtained their VET Certificate in 2007 and whose pathways could be ob-

served during five years after graduation, and b) a sample of 123 apprentices surveyed by 

TREE, who did a three-year apprenticeship2 in retail sales or hospitality and obtained their 

VET Diploma in the years 2002 to 2005 (Box 2). The sample of the VET-CCS included 31% 

male and 69% female apprentices; 33% were born abroad and 67% in Switzerland; 59% ob-

tained their Certificate in the hospitality and 41% in the retail sales sector. For the analyses, 

data from all waves are used. The TREE-sample included 31% male and 69% female appren-

tices; 20% were born abroad and 80% in Switzerland; 65% obtained their Diploma in the hos-

pitality and 44% in the retail sales sector. Depending on the year of graduation, data from dif-

ferent TREE-waves were used to assess the training situation before the end of apprenticeship, 

and apprentices’ later careers. 

Both studies assessed apprentices’ career-related motivation and career prospects at the 

end of VET and gathered detailed information of employment and education pathways and ca-

reer outcomes over a period of five or more years after VET. With respect to VET graduates 

individual background, the two studies provide information about their occupation, age, sex, 

and migration background.  

 

 
                                                 

2 Until 2005, two of the apprenticeships in the sample, which led to the Federal VET Diploma, lasted only two years. 
This has changed with the introduction of the new ordinances. 
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BOX 2 

The VET Certificate-Career Study (VET-CCS) examined the school-to-work pathways 

of apprentices who graduated from the two-year apprenticeship with Federal VET Certificate 

(attestation fédérale de formation professionnelle) in the hospitality sector (kitchen, restaurant 

and hotel employees) or in the retail sales sector (retail business assistants) in 2007. By means 

of telephone interviews and paper-and-pencil questionnaire apprentices were surveyed before 

the end of VET as well as 1.5, 2.5 and 5 years after graduation. The first panel wave was run 

at VET school with 319 apprentices. Wave specific return rates were 66.1% (N=211) in the 

second, 80.1% in the third (N=169) and 72.8% (N=123) in the fourth wave (For a detailed 

description see Kammermann, 2010; Kammermann, Balzer, & Hättich, 2013; Kammermann & 

Hättich, 2010). The VET Certificate-Career Study (VET-CCS) has been financed by the State 

Secretariat for Education, Research and Innovation, by the University of Applied Sciences of 

Special Needs Education, Zürich and the Swiss Federal Institute for Vocational Education and 

Training, Zollikofen.  

The Swiss longitudinal youth survey Transition from Education to Employment 

(TREE) analyses post-compulsory educational and occupational pathways of 6343 young peo-

ple, who left compulsory school in the year 2000. Panel waves, which combined Computer 

Assisted Telephone Interviews with paper-and-pencil surveys, were completed annually in the 

years 2001 to 2007 and an additional wave was carried out in 2010. Wave-specific response 

rates ranged between 85% and 91% (for a detailed description see Stalder, Meyer, & Hupka-

Brunner, 2011). The TREE study has been funded by the Swiss National Science Foundation, 

the University of Basel, the Swiss Federal Office of Statistics, the Federal Office for Profes-

sional Education and Technology, and the cantons of Berne, Geneva and Ticino. 

 

3.2 Measures 

Measures describing apprentices individual background included sex (1 “male”, 0 “fe-

male”), migration background (1 “born abroad”, 0 “born in Switzerland”), occupational sector 

(1 “hospitality”, 0 “retail sales”) and type of apprenticeship (1 “VET Certificate”, 0 “VET Di-

ploma”). 

Career-related motivation before graduation was measured by occupational commit-

ment (4 items, e.g., “I would like to continue working in this occupation”, range 1 “not true at 

all” to 4 “very true”), organizational commitment (3 items, e.g. “I would like to continue 

working in this company”, range 1 “not true at all” to 4 “very true”) (Meyer, Allen, & Smith, 
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1993), and two single items that assessed the importance to work full-time and to work in job, 

which offers opportunities for advancement (range 1 “not important at all” to 4 “very im-

portant”) (TREE, 2008).  

Career prospects before graduation were assessed with several items that asked appren-

tices to describe their employment and educational situation upon completion of VET (e.g., 

employment contract confirmed, VET-program assured, searching for employment, take an 

extended holiday, don’t know yet). For this analysis, we used a composite measure which in-

dicates whether apprentices had already secured employment or a (further) training place (1 

“secure career prospects”; 0 “insecure career prospects”). 

Well-being was measured before graduation and five years later by life satisfaction (4 

Items, e.g., “I am happy with the way my life plan unfolds“, range 1 “totally disagree” to 6 

“totally agree”) (Grob et al., 1991). 

Careers after VET were assessed by means of episode data, which described types of 

educational and employment situations (e.g., employment, education or training, unemploy-

ment) or other situations (e.g., housework and childcare, sickness leave, holidays) and indicat-

ed the begin and end date of those situations. For this paper careers were grouped into differ-

ent types based on the situations in August and February in the first to the fifth year after the 

apprenticeship (in total 11 time-spots) and the total number of months of unemployment. Fi-

nally, two linear and two nonlinear careers were distinguished.  

1. Work: This career included former apprentices, who were in employment at least in 

10 out of 11 time-points, and who were unemployed not more than 6 months during 

the five years of observation. 

2. Further education. This career included former apprentices, who were enrolled in a 

full-time educational program at least in 2 time-points, who were in employment 

before and/or afterwards, and who were unemployed not more than six months. In 

general, apprentices were following a VET-program leading to a (or another) VET 

Diploma. For VET Certificate graduates this career included an upward-mobility 

perspective (e.g., from qualified kitchen employee to qualified cook). VET-

Diploma holders obtained another VET-Diploma at the same qualification level, 

but in a different occupation. 

3. Discontinuous. Careers of that type included apprentices, who were unemployed 

not more than 6 months, but otherwise experienced frequent changes of different 
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situations and were at least three time-spots in “other situations” (i.e., not in educa-

tion, not working, but not unemployed, e.g. housewife and mother, sickness leave). 

4. At-risk. This career included former apprentices, who were in employment or edu-

cation in less than 10 time-points and who were unemployed during seven or more 

months in total. 

Additional measures were used to study the career outcomes of former apprentices 

with VET Certificate. They include self-rated performance at the end of VET (two items, e.g. 

“How do you rate your practical performance in your host company?”, 1 “poor” to 5 “good”) 

(Kammermann, Hättich, & Balzer, in preparation), fit perceptions five years after VET (four 

Items, e.g. “My actual work or educational situation fits my practical skills”, 1 “strongly disa-

gree” to 6 “strongly agree”) (Neuenschwander & Frank, 2009), perceptions of skills growth 

possibilities (six items, e.g. “In my actual work or educational situation I experience interest-

ing challenges”, 1 “strongly disagree” to 6 “strongly agree”) (Neuenschwander & Frank, 

2009), career satisfaction (five items, e.g. “I am satisfied with the success I have achieved in 

my career”, 1 “strongly disagree” to 5 “strongly agree”) (Greenhaus, Parasuraman, & 

Wormley, 1990), and - for those who were employed five years after graduation - more de-

tailed information about the present job (working hours, work contract conditions, employ-

ment in same or different occupation resp. company) (Kammermann et al., in preparation). 

 

4. Results 

In this section, first, careers and career success of VET Certificate graduates are de-

scribed and compared to the career outcomes of apprentices with VET Diploma. Second, ca-

reer outcomes of the former apprentices with VET Certificate are presented in more detail. 

 

4.1 Careers and career success of graduates with VET Certificate and VET Diploma 

4.1.1 Careers after VET 

One month after graduation, 51.7% of all apprentices were employed, 27.1% were en-

rolled in education or training, 17.2% were unemployed, and 3.9% were in another situation 

(e.g., maternity leave, holiday). Apprentices’ careers, which could be followed up for five 

years upon completion varied considerably (figure 1). All in all, 67.8% of the careers were 

classified as linear and 32.2% as nonlinear. Apprentices with a VET Certificate were signifi-

cantly more often in a nonlinear at-risk career with seven or more months of unemployment 

than apprentices with VET Diploma. Overall, the mean duration of unemployment was 1.2 
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months (SD= 1.7) for linear work careers, 0.4 months (SD=1.1) for linear further education 

careers, 1.3 months (SD=2.1) for nonlinear discontinuous careers, but 14.7 months (SD=9.8) 

for nonlinear at-risk careers. 

 

 
Figure 1: Careers after VET; graduates with VET Certificate and VET Diploma 

 

To examine, whether careers were linked to individual and situational factors before 

graduation, it was tested, first, whether the apprentices with VET Certificate and VET Diplo-

ma differed with respect to socio-demographic background, career-related motivation and ca-

reer prospects. Results show that apprentices with VET Certificate were more often foreign 

born (33.3%) than those with a VET Diploma (19.5%, Chi2(1)=5.16; p=.023) and had less of-

ten secured a job or apprenticeship before graduation (43.7%) than those with a VET Diploma 

(59.5%, Chi2(1)=5.09; p=.024). In contrast, apprentices with VET Certificate and VET Di-

ploma did not differ in their career-related motivation, and the gender distribution was the 

same for both groups. 

 

Second, differences between the four career types were analyzed (Table 1). 

Results show that foreign-born apprentices were significantly more often in an at-risk 

career (34.0%) than apprentices born in Switzerland (17.4%). The difference between female 

and male apprentices was not significant. 
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Table 1: Careers, socio-demographic background, career-related motivation and career pro-

spects before graduation 

 1 work 
2 further 
education 3 discontinuous 4 at-risk total  

       Socio-demographic background Percent Percent Percent Percent Percent  
Male/female 33.9/38.0 27.4/32.8 11.3/10.2 27.4/19.0 100/100 Chi2(3)=2.052; p=.562 
Born abroad/in CH 34.0/3.6 28.0/32.2 4.0/12.8 34.0/17.4 100/100 Chi2(3)=7.807; p=.050 
       
Career-related motivation M(SD) M(SD) M(SD) M(SD) M(SD)  
Occupational commitment 3.4 (.47) 3.1 (.65) 3.1 (.47) 3.0 (.81) 3.1 (.63) F(3,174)=4.95; p=.003 
Organizational commitment 3.1 (.75) 3.1 (.66) 2.4 (.72) 2.7 (.89) 2.9 (.79) F(3,175)=6.47; p<.001 
Opportunity for advancement 3.3 (.71) 3.4 (.67) 2.8 (.79) 3.3 (.67) 3.3 (.71) F(3,186)=3.38; p=.019 
Full-time employment 3.5 (.66) 3.5 (.71) 2.7 (.73) 3.3 (.87) 3.3 (.76) F(3,141)=4.21; p=.007 
       
Career prospects Percent Percent Percent Percent Percent  
Secure/insecure 34.9/38.5 45.3/15.4 9.4/12.1 10.4/34.1 100/100 Chi2(3)=27.23; p<.001 
Note: 

Career-realated Motivation: One-way ANOVA. 

Sociodemographic-variables and career prospects: Crosstabulation; Numbers in bold: standardised adjusted residuals > 2.0 or <-2.0. 
 

Occupational commitment was highest for apprentices, who later on followed a work 

career (post-hoc tests work vs. other types: all p<.05). Organizational commitment was high 

for apprentices, who later-on had a work or further education career (p = ns) and low for peo-

ple in the discontinuous career (post hoc-tests: discontinuous vs. work/further education: 

p<.01). The difference between apprentices with at-risk careers and other apprentices was not 

significant. Similarly, the motivation to work full-time after the apprenticeship and to advance 

in the career was highest for apprentices, who later on followed further education or work ca-

reers (p = ns), and lowest for apprentices with later discontinuous careers (post hoc-tests: dis-

continuous vs. work/further education: p<.01). Again, apprentices with at-risk careers did not 

differ from apprentices with other careers. 

Apprentices with secure career prospects before graduation followed significantly more 

often a further education career (45.3 %) than apprentices without secure perspective (15.4%). 

In contrast, 34.1% of all apprentices without secure career prospects were confronted with an 

at-risk career.  

Multivariate logistic regression analysis showed that VET Certificate graduates 

(Exp(B)=2.35; p<.005) and apprentices without secure career prospects (Exp(B)=4.15; 

p<.001) were more likely to experience an at-risk career. Controlling for VET qualification 

and career prospects, foreign-born apprentices were not more likely to be in an at-risk career 

than Swiss-born apprentices. 
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4.1.2 Employment situation and VET Diploma attainment five years after graduation 

Five years after graduation, 85.0% of all apprentices were in employment, 5.0% were 

in education or training, 4.5% were unemployed and 5.5% were in another situation. While al-

so the majority of those with at-risk-career were employed (78.0%), 9.8% were – still or again 

– unemployed. There was no difference between apprentices, who – five years ago – had ob-

tained a VET Certificate or a VET Diploma.  

Five years after graduation, 24.1% of the apprentices with a VET Certificate and 

27.6% of the apprentices with a VET Diploma had obtained a (or a second) VET Diploma 

(p=ns). The majority of them were following further education careers (81.2%). Few had ob-

tained their VET Diploma in a work career, discontinuous career (e.g., stopped working after 

graduation because of family duties), or with an at-risk career (e.g., started new apprenticeship 

after a period of unemployment). 82.3% of the apprentices with VET Certificate and 85.3% 

with VET Diploma who reached a (second) Diploma had their training already assured before 

graduation.  

 

4.1.3 Life satisfaction 

Using a repeated measurement design, it was tested whether careers (linear vs. nonlin-

ear) of apprentices with a VET Certificate or a VET Diploma were linked to changes of life 

satisfaction before graduation and five years later. Results show that overall, life satisfaction 

increased over time (F(1,149)=7.053; p=.005) and that the development was different for line-

ar and nonlinear careers (F(1,149)=4.699; p=.032).  
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Figure 2: Life satisfaction at the end of apprenticeship and five years later; linear and nonline-

ar careers 

T-tests for apprentices with VET Certificate revealed that life satisfaction increased 

considerably for apprentices with work careers (t(24)=4.34; p<001; Mean(t1)=4.71; 

SD(t1)=.68; Mean(t4)=5.46; SD(t4)=.62) and further education careers (t(21)=4.90; p<.001; 

Mean(t1)=4.67; SD(t1)=.67); Mean(t4)=5.48; SD(t4)=.56). The change was not significant for 

the two nonlinear careers. 

 

4.2 Further analyses on apprentices with VET Certificate 

Additional analyses were run to test whether apprentices with VET Certificate differed 

with respect to their self-rated performance before graduation and the possibility to do the ap-

prenticeship in the preferred occupation, and whether different careers resulted in different ca-

reer outcomes five years after graduation. As only few apprentices were found in the discon-

tinuous career type, this group was excluded. 

VET Certificate apprentices’ careers are illustrated in figure 3. As expected, at-risk ca-

reers were marked by longer or more frequent spells of unemployment. Such spells of unem-

ployment seemed to be slightly more frequent in the first three years after graduation. Note al-

so, that enrolment in additional training to obtain a VET Diploma was most common in the 

first two years after graduation and less likely after a period of employment.  

Apprentices’ self-perceived performance differed with regard to performance at the 

work place (F(2,72)=4.83; p<.05) and, by trend, for performance at school (F(2.72)=3.07; 

p<.10). Apprentices with at-risk careers rated their performance at the work place lower 

(M=4.00; SD=.17) than those, who later on engaged in a work career (M=4.5; SD=.58). In 
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contrast, they perceived their school performance on a similar level (M=3.94, SD=.77) as ap-

prentices with further education careers (M=4.02; SD=.68). 

Overall, only 53.9% of the apprentices with VET Certificate indicated that they had 

done their first apprenticeship in their preferred occupation. This proportion was lower for 

those in at-risk careers (42.3%), and higher for those with further education (75.0%) or work 

careers (46.2%) (Chi2(2)= 6.335; p=.042).  

 

Figure 3: Careers of VET Certificate graduates; situations August 2007 to August 2012 

 

Five years after graduation, 76 out of 87 apprentices were employed. 70 (92.1%) of 

them still (or again) worked in the occupation they were trained for, 37 (48.6%) worked in the 

company, where they had done their (first) apprenticeship. Former apprentices with at-risk ca-

reers were more likely to work in another occupation and in a different company than those 

with further education or work careers: 16 out of 26 people had changed the occupation and 

only 7 worked in the former training company. In contrast, all 24 apprentices with further ed-

ucation careers were employed in the trained occupation; 16 of them were employed in their 

former company. 

2002 1 1 1 1 1 1 1 1 1 1 1
2017 5 1 1 1 1 1 1 1 1 1 1
2023 2 6 2 2 2 2 2 2 2 2 2
2057 1 1 1 1 1 1 1 1 1 1 1
2073 5 1 1 1 1 2 2 2 2 2 2
2077 1 1 1 3 5 1 1 1 1 1 2
2078 6 1 2 1 1 1 1 1 1 1 3
2102 1 1 1 1 1 1 1 1 1 1 1
2106 1 1 1 1 1 1 1 1 1 1 1
2162 2 2 2 1 1 1 1 1 1 1 1
2303 1 1 1 1 1 1 1 1 1 1 1
2316 1 1 1 1 1 1 1 1 1 1 1
2360 1 2 1 1 1 2 2 2 2 1 1
2364 1 1 2 2 2 2 2 2 2 2 2
2402 1 2 1 1 1 1 1 1 1 1 1
2415 1 6 1 1 1 1 1 1 1 1 1
2416 1 1 1 1 1 1 1 1 1 1 1
2421 5 1 1 1 1 1 1 1 1 1 1
2520 1 1 1 1 1 1 1 1 1 1 1
2523 1 1 1 1 1 1 1 1 1 1 1
2554 5 1 1 1 1 1 1 1 1 1 2
2613 1 1 1 1 1 1 1 1 1 1 1
2805 1 1 1 1 1 1 1 1 1 1 1
2806 1 1 1 1 1 1 1 4 1 1 1
2807 1 1 1 1 1 1 6 1 1 1 1
2808 5 1 1 1 1 1 1 1 7 7 1

2005 3 3 3 3 3 3 1 1 1 1 1
2009 3 3 3 3 3 7 7 2 2 1 1
2010 3 3 3 3 1 1 1 1 1 1 1
2051 1 1 1 1 1 1 1 1 1 3 3
2059 3 3 3 3 7 5 1 1 1 1 1
2101 3 3 3 3 3 1 1 1 1 1 1
2118 3 3 3 1 1 1 1 1 1 2 2
2121 3 3 3 3 1 1 1 1 1 1 1
2154 6 1 1 1 1 1 3 3 3 3 1
2160 1 1 1 1 1 1 3 3 3 3 1
2164 5 1 3 3 3 2 2 2 2 2 2
2306 3 3 3 3 1 1 1 1 1 1 1
2310 3 3 3 3 1 1 1 1 2 2 2
2351 3 3 3 3 3 1 1 1 1 1 1
2357 3 3 3 3 1 1 1 1 1 0 1
2361 3 3 3 3 3 3 1 1 1 1 1
2363 5 1 3 3 3 3 3 2 1 1 1
2403 3 3 3 3 1 1 1 1 1 1 1
2408 3 3 3 3 4 2 2 2 2 2 2
2517 3 3 3 3 1 1 1 1 1 1 1
2525 3 3 3 1 1 1 1 1 1 1 1
2530 3 3 3 3 1 1 1 1 1 1 1
2531 3 3 3 3 1 1 1 1 1 1 1
2653 3 3 3 3 3 3 3 1 1 1 1

2104 1 1 1 1 1 1 1 1 1 6 6
2115 1 6 6 2 2 1 1 1 1 1 1
2521 1 1 6 6 6 1 1 1 1 1 1
2571 1 1 1 1 1 6 6 6 6 6 1
2856 1 6 5 4 1 1 1 1 1 1 1

2022 1 1 1 1 5 1 1 5 5 4 4
2061 1 1 1 1 1 5 5 5 5 1 5
2062 5 6 2 5 5 1 1 2 2 2 2
2063 1 1 2 1 5 1 1 1 1 1 1
2107 1 1 1 1 1 1 1 1 1 5 5
2111 5 5 1 1 1 1 1 1 1 1 1
2112 5 6 6 5 5 6 6 6 6 6 6
2114 1 1 5 2 2 2 2 2 2 2 2
2116 1 1 1 1 1 1 1 1 5 2 1
2152 4 5 5 5 5 5 1 1 1 1 2
2153 5 1 1 6 6 6 6 4 2 2 5
2161 2 2 2 2 5 0 0 1 1 1 1

2259 5 5 6 1 2 0 0 0 0 0 2
2263 1 5 5 2 2 2 2 2 2 2 2
2404 5 1 1 1 1 1 1 1 1 5 1
2514 5 5 1 5 5 5 1 1 1 1 0
2526 1 1 1 1 1 1 1 1 5 5 1
2552 5 2 5 1 1 2 2 6 6 6 2
2563 2 2 2 5 5 2 2 2 2 1 2
2576 5 1 5 1 1 1 1 1 1 1 1
2577 1 1 5 5 5 5 5 5 5 5 5
2601 6 2 2 2 2 2 2 2 2 2 2
2602 5 1 1 4 2 5 6 6 1 1 1
2652 4 3 3 3 3 1 5 2 6 6 6
2810 3 3 3 3 5 1 1 5 1 1 1
2851 1 1 1 5 5 4 4 5 5 5 4

Employed in occupation learned Unemployement

Employed in other occupation Other situation

Training (VET Diploma)

Training (other)

Work

Further education

Discontinuous

At-risk
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Young adults with at-risk careers did not only change the occupation and the company 

more frequently than the other groups of apprentices, they were also more often in a precari-

ous work situation: While all apprentices with work and further education careers, who were 

employed five years after graduation, had a permanent work-contract, more than half of those 

with at-risk career had a fixed-term contract. 

At-risk-careers were also linked to lower fit-perceptions and career satisfaction (Table 

2). Apprentices with at-risk careers found themselves more often in (job) situations that do not 

fit their academic or job skills and they indicated less often that the present situation is their 

best possible option. Also, they were less satisfied with their career since graduation than 

those with further education or (by trend) those with work careers. More specifically, they 

were less satisfied with their overall achievement in their career, the achievement of their oc-

cupational goals and their progress in relation to income goals. In contrast, no differences be-

tween the three groups were found for skills growth possibilities. 

 

Table 2: Fit-perceptions and career satisfaction of apprentices with VET Certificate 

 

(1) work 

 

(2) further  
education 

 

(3) at-risk 

  

Group differ-
ences (Post-hoc 
tests)  

 

mean SD 
  

mean SD 
  

mean SD F(2, 65) p p  
(1;2) 

p 
(1;3) 

p 
(2;3) 

Fit-perceptions 4.54 1.30  5.08 1.03  3.40 1.98 5.55 .006 ns ns .013 

Skills growth possibilities 4.94 1.25  5.16 .92  4.68 1.09 1.01 .371    

Career satisfaction 4.00 .69  4.10 .61  3.25 1.23 6.00 .004 ns .056 .016 

 

5. Discussion 

This study investigated the careers and the objective and subjective career success of 

graduates with VET Certificate or VET Diploma in the hospitality and retail sales sector. It 

was assumed that types of careers were related to apprentices’ VET qualification, socio-

demographic background, career-related motivation and career prospects before graduation, 

and that career-success five years after graduation was related to the specific career of the ap-

prentices.  

Overall, in line with previous research (Bachmann Hunziker et al., 2014), the results 

provide rather positive evidence for short- and mid-term objective career success of graduates 

with VET Certificate or VET Diploma. Shortly after graduation, the majority of the young 

professionals surveyed were employed or enrolled in further education, and five years after 
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graduation, most of them were still or again in employment or further education. However, in 

the first five years after graduation, only two third of the apprentices were following linear ca-

reers characterized by stable employment or further education; leaving one third of the ap-

prentices with nonlinear careers marked by longer spells of unemployment and/or inactivity. 

Supporting our first assumption, careers were linked to apprentices’ VET qualification 

and migration background. In line with research on objective career success (Ng et al., 2005) 

and findings on apprentices’ progression to qualified employment (Bertschy et al., 2008), VET 

Certificate holders were significantly more often found in non-linear at-risk careers than VET 

Diploma holders. Migration background was linked to a higher probability for at-risk careers; 

however, when taking into account apprentices’ VET qualification and career prospect, mi-

grants were not more likely to experience at-risk careers than Swiss-born apprentices. This 

confirms previous findings on the influence of migration background on the transition from 

apprenticeship to qualified employment (Beicht & Walden, 2014; Bertschy, Cattaneo, & 

Wolter, 2009). While migrant background significantly lowers the chances to start and suc-

cessfully complete vocational education and training (Beicht & Walden, 2014; Stalder, 2012), 

once, VET is successfully completed, the chances to successful progress to qualified employ-

ment seem to be equal for migrant and non-migrant youth. 

Following our assumption, careers were also related to apprentices’ career-related mo-

tivation. However, contrary to our expectation, graduates with at-risk careers did not show 

lower career-related motivation than graduates with linear careers, and VET Certificate and 

VET Diploma holders did not differ in their career-related motivation. Moreover, VET Certif-

icate graduates with at-risk careers were not less convinced of their academic competencies 

than VET Certificate graduates with linear careers. This suggests that other personal and/or 

situational factors such as mental problems or difficulties in the social environment intervene, 

which hinder VET Certificate graduates to do pursue linear careers. According to career re-

search, employees are more likely to succeed in their career, if they are offered training and 

skill development opportunities (Ng et al., 2005). This study suggests that this might also ap-

ply to VET graduates and particularly to those, who had obtained a VET Certificate. Indeed, 

in our study, the major determinant of linear or nonlinear careers was, whether graduates had a 

secured employment or further training prospect at the end of their apprenticeship.  

In line with previous findings (Bachmann Hunziker et al., 2014; Stern et al., 2010), it 

was found that only one out of four apprentices engaged in further training and obtained a (or 

another) VET Diploma. Engagement in further education was mainly linked to apprentices’ 
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career prospects at the end of the first apprenticeship, and less so to their career-related moti-

vation. Furthermore, upward mobility or the acquisition of an additional qualification was 

more likely immediately after graduation and not at a later stage of the career. Taking these 

results into account, it seems that the goal of lifelong learning as promoted by the new Voca-

tional Training Act (Swiss Confederation, 2002) does not – or not yet - seem to be met. 

Whether the two-year apprenticeship facilitates learning for the academically and socially dis-

advantaged and positively contributes to narrowing the learning gap between higher- and low-

er-educated employees (CSRE, 2014), has to be questioned. Further research should investi-

gate VET Certificate graduates’ engagement in non-formal and formal learning over a longer 

time period. 

Supporting our second assumption, the results highlight the unfavorable situation of 

young professionals with nonlinear, and particularly with at-risk pathways: Life satisfaction 

increased significantly for people with linear careers, whereas there was no significant change 

in the case of nonlinear careers. More specifically, five years after graduation, VET Certificate 

graduates with at-risk pathways were more often in unstable employment situations, were less 

satisfied with their career and perceived their (job) situation as not fitting to their academic or 

job skills. This is in line with career research, who reported lower career satisfaction for em-

ployees having experienced longer spells of unemployment (Kovalenko & Mortelmans, 2014), 

and supports findings on negative life events and their effect on general well-being (Gomez, 

Krings, Bangerter, & Grob, 2009; Lamamra & Masdonati, 2008).  

 

5.1 Strengths and limitations 

This research offers first insights into the career development and mid-term career suc-

cess of VET Certificate graduates. An advantage of this study is the analysis of a time span 

over five years and the comparison of VET Certificate holders with VET Diploma holders. 

Limiting factors are the restriction to two occupational sectors and the small sample size. The 

two occupational sectors are part of the service industry with a considerably high percentage 

of unqualified workers. Thus, the effect of the qualification level on post-graduation career 

success might be lower than in other occupational sectors. The small simple size does not al-

low identifying low to medium effects of the qualification level on graduates’ career. Further, 

the career typology used in this study did not consider the working conditions of VET certifi-

cates and VET Diploma holders in detail. Further research should be extended to more occu-

pations and unqualified workers, and investigate employment profiles in more detail (e.g., un-
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limited vs. fixed-term and fulltime vs. part-time contracts, salary levels, distribution of tasks 

and responsibilities). 

 

5.2 Practical implications 

In Switzerland, the two-year apprenticeship program with VET Certificate has been in-

troduced to promote secure labor market transitions of low-achieving young people. Despite 

successful career outcomes for a high number of graduates with VET Certificate, there is an 

at-risk group of young people needing special attention and special support in the transition 

from VET to the labor market. Support measures should concentrate on securing immediate 

work or further VET after graduation as well as on further education possibilities later on.  
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